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The Perception of Linguistic Performance among
Primary School Students when Collaborative Learning

Lingvistiskas veiktspejas uztvere sakumskolas skoleniem, macoties sadarbiba

Daiva JAKAVONYTE-STASKUVIENE
Vytautas Magnus University
Education Academy, Institute of Teacher Education, Lithuania
K. Donelai¢io g. 58, Kaunas, LT-44248
daiva.jakavonyte-staskuviene@vdu.It

The framework document Good School Performance (Koncepcija 2015), regulating the
curriculum of Lithuanian schools, states that school curriculum should engage, motivate, be wide
in scope, as well as exhaustive and challenging, and encourage problem solving; it should develop
competences necessary for modern life; enable learning through research, experiments, discovery
and invention, creation, communication, and collaboration.

Self-identification as a member of a group/class is a fundamental value that enables quality
learning and socially responsible activities. Students demonstrate a positive learning approach if
they feel they belong to the class/school environment and identify themselves as its full-fledged
members. The sense of belonging to an educational group/community is of great importance. It is
when students feel as outsiders that complications arise. The failure to identify with the community
leads to learning difficulties, subject irrelevance and therefore goals that are not only beyond reach
but also goals that student are not willing to pursue. This article discusses how Lithuanian primary
school students perceive collaborative learning, which integrates the development of language
skills

Keywords: collaborative learning, language skills, primary school students.
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Kopsavilkums

Lietuvas attistibu skolas reglament&josaja pamatdokumenta Labas skolas koncepcija (liet.
Geros mokyklos koncepcija) (Koncepcija 2015) noradits, ka attistibas saturam skoléniem biitu jabut
interesantam, motivéjoSam darit, pietieckami plaSam un detaliz€tam, tadam, kas veido izaicinajumus
un mudina risinat problémas, tam jaattista miisdienu dzivei nepiecieSamas kompetences; jamacas
petot, eksperimentgjot, atrodot un izgudrojot, veidojot, komunicgjot un sadarbojoties.
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Lidzigu attistibas kontekstu, kad pamatskolas skoléni tiek mudinati macities mazas grupas,
kuras ir saskare ar atSkirigu viedokli, citadaku uzsver ari citas Eiropas valstis. Sevis ka
grupas/klases locekla identificéSana ir viena no pamatvértibam, kas veido nosacijumus
kvalitativam macibu procesam un sociali atbildigai ricibai. Bérns macas pozitivi noskanots, ja sevi
identific€ ar klases/skolas vidi, jiitas pilntiesigs un pilnvertigas tas loceklis. Ir svarigi, lai vin$ sevi
identific€tu un pieskirtu sabiedribai/grupai. Ir iev€rojami grutak, ja bérns sevi neredz $aja vide. Ja
vins neidentificé un neredz sevi taja, tas nozimé, ka arT maciSanas process un jautajumi sagadas
vinam problémas, nebis aktuali, tadel, iesp&jams, biis ne tikai nesasniedzami, bet kopuma vins
nesniegsies péc tiem. Saja raksta tiek sniegts Lietuvas pamatskolu klasu skolénu viedoklis par
macisanos sadarbojoties, kad vienlaikus integr&jot tiek attistitas arT valodas spg&jas. P&tijuma
merkis — teorctiski un empiriski pamatot pamatskolas klasu skolénu macibu procesu sadarbojoties,
kad integracijas veida tiek attistitas valodas spgjas.

Apkopojot empiriskas izpé€tes rezultatus, iesp&jams uzsvert, ka maciSanas sadarbibas
procesa kultiira ir noverota visa skola, jo skolénu atbildes visas klas€s bija lidzigas (salidzinot tas
péc vecumu grupam). Turklat skolénu viedoklis attieciba uz jautagjumiem par maciSanos
sadarbojoties, ir pozitivs, motivéjoSs macities, paplasinat valodas spgjas un izmantot valodu ka
instrumentu, risinot dazadas sarezgitas maciSanas situacijas. Iesp&jams dot dazus ieteikumus, ko
iesp&jams pasakt, kad maciSanas norisinas sadarbojoties:

1. Izanalizgjiet un precizi defingjiet attistibas satura elementus, kas ir svarigi uzdevumi, kurus
skoléni veiks, macoties sadarbiba: skolénu sasédinasanu grupas, ikviena lomu un atbildibu
cela uz kop&u grupas mérki, stratégijas, novértéSanas kriterijus, darbibas
veroSanas/novertesanas aspektus, kas saistiti ar attistoSo darbibu, kad maciSanas norisinas
sadarbojoties.

2. Noskaidrojiet iemeslus, nemot véra klases kontekstu, tapat skolénu stipras, vajas puses un
vajadzibas; kadél rodas tas vai citas maciSanas griitibas un péc realas situacijas paredziet,
kadas varetu bt citas attistibas iesp&jas, kas varétu sniegt pozitivus rezultatus.

3. Izmantojiet noveroSanas laika savakto informaciju, v€loties atrast attistibas saturu un/vai
vides pielagoSanas idejas problémas atrisinasanai. PriekSrocibu sniedziet teor€tiskam un
empiriskam stratégijam. Akadémisko rezultatu uzlabosanas visvairak iesp&jama tad, kad
pedagogi censas mainit savas macisanas metodes.

4. Visi kopa izvelieties un istenojiet intervencijas stratégiju, t. i., apmekl&jiet nodarbes, kuras
planojat kopa, pamaniet un savaciet datus, ka uzvedas skoléni, uz kadam darbibam reage
pozitivi, kuras nodarbés saskaras ar gritibam.

5. Intervences laika savaciet datus (skolénu darbu paraugus, vért€jumus, novérojumus klase,
skolotaju komentarus u. c.) un izanalizgjiet tos. Izvertgjiet, vai stratégija atbilst skolénu
vajadzibam, skolénu un komandas ceribam. Apkopojiet, izskatiet un analiz€jiet datus no
dazadiem avotiem, t. i., empirisko praksi salidziniet ar zinatnes darbiem. Tada veida darba
pieredze taps par pedagogiskas darbibas pilnveidosanas riku.

6. Nolemiet, vai ir vérts turpinat intervenci joma — maciSanos sadarbibas procesa. Ja ta ir
iedarbiga, turpiniet un, ja nepieciesams, meklgjiet, iepazistiet un izvért&jiet jaunas idejas un
strat€gijas.

Atslegvardi: macisanas sadarbojoties, valodas sp&jas, pamatskolas klasu skoleni.
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Storytelling and Its Role
in the Development of Children’s Language in Kindergarten

StastiSana un tas loma bernu valodas attistiba bernudarza
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The storytelling, one of the most used methods in the instructive-educational activity in
kindergarten, brings children closer to the world of words through imagination. Among the many
benefits that storytelling brings to children’s life, there is the improvement of the language to the
stage of a functional tool that allows children to express messages accurately, nuanced and rich in
different communicational situation.

In this study we aim at identifying the structural components of this method: characteristics,
stages, tools used, specific forms, advantages, when used by teachers for preschool children
language development. We will also offer a series of suggestions to use in kindergarten activities.

Keywords: storytelling, preschool education, kindergarten, language development.
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Kopsavilkums

StastiSana jeb stastiSanas maksla ir metode, kas sakas no stasta, ar kura starpniecibu tiek
parraidits zinojums, vertiba, princips, lai katrs klausitajs to saprastu, izp&titu un péc tam personiski
pielagotu. Stastu stastiSana, kas tiek uzskatita par vienu no vecakajam izglitibas formam, biitisku
»Cilveka pieredzes” nosacljumu, tiek dabiski izmantota tada veida, ka me&s domajam un
organizgjam savu pieredzi.

Stastu stastiSana, kas ir viena no bérnudarza macibu un audzinasanas darbibas visbiezak
izmantotajam metodém, ar izt€les palidzibu tuvina b&€rnus vardu pasaulei. Starp daudzajiem
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ieguvumiem, ko stastiSana dod b&rnu dzivé, minama valodas uzlaboSana Iidz funkcionala rika
pakapei, kas lauj berniem precizi, nians€ti un bagatigi paust zinojumus dazadas komunikacijas
situacijas.

Tadgjadi stastu stastiSana ir arkartigi svarigs macibu resurss misdienu pedagogam, tas ir
unikals, jo viegli pielagojams jaunajam tehnologijam. Stastniecibai ir unikala sp&ja laut bérniem
mijiedarboties gan ka klausitajiem, gan ka stastnickiem. Abos gadijumos tas veicina klausiSanas
un izpratnes prasmes attistibu. Bérni pasi piedalas mutvardu stastos, kas biitiba ir dramatiskas
darbibas, kuras ietver neverbalo jeb kermena valodas, zestu un sejas izteiksmes sazinu. Bérni
absorbe Sos elementus, iesaistas darbiba bez papildu koncentrésanas piepiiles, izbaudot to.

Izglitibas prakse stastiSanai ir nozime, lai ar konkréti transpon&tu teorétisko saturu nogadatu
bérnu stastitaja pasaulé, iesaistot vinu kognitivi un emocionali. Stastijumam ir divas dazadas puses.
Tas nozime klaustties stastus, ko pieaugusie stastijusi noteiktos gadijumos (stasti, ko vecaki vai citi
gimenes locekli stasta pirms gultieSanas vai citos apstaklos, stasti, kurus stasta pedagogi utt.).
Runa ir par stastu saceréSanas procesu dazadas situacijas. Izplatitakas formas ir stasti par
izveidotiem tekstiem, kas pielagoti vecuma limenim, ari originaldarbi, kuru pamata ir atbalsta
elementi: konkréti materiali (att€li, kopigi priekSmeti, rotallietas), doti vardi (dots stasta sakumes,
nosaukums, beigas utt.), pardzivoti notikumi, v€lmes, izaicinajumi utt.

Atslegvardi: stastu stastiSana, pirmsskolas izglitiba, beérnudarzs, valodas attistiSana.
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With or without Parents?
Language Learning in Early Childhood (Age of 4-6-Years)

Vai kopa ar vecakiem?
Valodas apguve agra bérniba (4—6 gadu vecuma)

Tiinde Noémi CSITHA
University of Sopron, Institute of Educational Sciences and Psychology
9400 Sopron, Ferenczy J. u. 5. Hungary
ciha.tunde@uni-sopron.hu

“Children tend to enjoy learning and to do better when they are more intrinsically rather
than extrinsically motivated to achieve.” (APA 2019)

To find out how the presence of parents affects the progress of children in foreign language
learning classes was launched a small sample of field research with the participation of two groups
of 4-6-year-old children. In the case of the first group, only children; in the case of the second
group, their parents also were present in their children’s language lessons. During the research, the
learning process of the two groups, the behaviour and motivation of group members to participate
in various activities was observed and measured the increase in knowledge of the two groups. Both
groups had the possibility of acquiring the same vocabulary during the same period (one school
year), the same activities and using the same methods. Nonetheless, it showed a significant
difference of 15.6 % between the results favoring those who attended the course without their
parents.

Keywords: early childhood education, language acquisition, language learning, intrinsic
motivation, extrinsic motivation, autonomy during the learning process.
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Kopsavilkums

,»B&rni macas ar prieku un giist panakumus, ja vini uz sasniegumiem ir motiveti vairak
ick$&ji neka argji.” (American Society of Psychology 2019)

Svesvalodas apguves grupas 4—6 gadus veciem bérniem problémas rada tas, ka ir vecaki,
kuri uzstaj uz savu klatbiitni nodarbibu laika. Vecaki uzskata, ka vinu piedaliSanas mudinas bérnu
apgiit pec iesp&jas vairak zinasanu. Sads viedoklis ir parsteidzo$s, jo uzskatams, ka vecaku
klatbiitne $aja vecuma kaveé b&rnu progresu, tadejadi negativi ietekméjot sveSvalodas apguvi.

Lai par to parliecinatos, tika uzsakts neliels lauka p&tijums (angl. field research), kura
piedalijas divas 4-6 gadu vecu bérnu grupas. A grupa bija seSi bérni (tris meitenes un tris zeni)
bérni, kuri valodas stundas piedalijas bez vecakiem, B grupa — sesi bérni (ar1 tris meitenes un tris
zeni) kopa ar vecakiem. Bérnu vidgjais vecums abas grupas bija lidzvertigs: A grupa —5 gadi un 3
meénesi, B grupa — 5 gadi un 2 ménesi.

Pétijuma laika tika noverots abu grupu macibu process, grupas dalibnieku uzvediba un
motivacija piedalities dazadas macibu darbibas, ka arf tika vertéts zinasanu pieaugums abas grupas.
Petijuma iesaistitajiem abu grupu bérniem tika dotas lidzvertigas iesp&jas: viena laika perioda
(viena macibu gada — nodarbibas notika reizi ned€la un ilga vienu stundu) apgit vienu un to pasu
vardu krajumu, iesaistities vienas un tajas pasas macibu darbibas, izmantojot vienadas metodes.
Nodarbibu meérkis bija attistit kognitivas prasmes anglu valoda, liekot uzsvaru uz uztveres,
uzmanibas un noveérosanas, atminas, radosas izt€les un radoSuma attistibu. Tomeér rezultati uzradija
bitisku atSkiribu starp abam grupam par labu tiem bérniem, kuri sveSvalodas apguves kursa
piedalijas bez vecakiem — vinu zinaSanu pieaugums bija par 15,6 % lielaks neka otras grupas
bérniem, kuru nodarbibas piedalijas art vecaki.

Atslegvardi: pirmsskolas izglitiba, valodas apguve, valodas maciSanas, iek$€ja motivacija, argja
motivacija, macibu procesa autonomija.
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Logopéda darbs pirmsskola Covid-19 pandémijas laika

Speech Therapy Intervention in Preschool Education Institutions during
Covid-19 Pandemic

Mara DOMICEVICA
Liepajas pirmsskolas izglitibas iestade ,,Piicite”
Barinu iela 32A, Liepaja, Latvija, LV-3401
mara.domicevica@inbox.lv

Alise VALTERE
Liepajas Universitates Pedagogijas un sociala darba fakultate
Lielaja iela 14, Liepaja, Latvija, LV-3401
valterealise@gmail.com

Valoda ir viens no biitiskajiem dzives kvalitates raditajiem, tapec berniem ar runas un
valodas trauc€jumiem logop&da sniegtajai palidzibai un atbalstam Covid-19 pand&mijas
ierobezojoSos apstaklos ir arkartigi liela nozime. Petijums sniedz informaciju par to, ka pirmsskolas
izglitibas iestazu logopédi organize un isteno korekcijas darbu Covid-19 pandémijas laika. Raksta
analizéti petijuma iegitie dati par logopédiska korekcijas darba organizéSanas un istenoSanas
iespéjam pirms Covid-19 pandémijas un tas laika, ka ar par epidemiologisko piesardzibas prasibu
ievéroSanu pirmsskolas izglitibas iestadeés Latvija Covid-19 ierobeZojoSos apstaklos. Iegitie
rezultati sniedz ieskatu par to, ka logope€dam Covid-19 pandémijas apstaklos ieverot
epidemiologiskas drosibas pasakumus, veikt nepiecie$amas izmainas korekcijas un sazinas darba
organizéSana un vadiSana pirmsskola.

Atslegvardi: logopédiska korekcija, pirmsskola, logopédiska darba organizacija, Covid-19
pandémija.
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Summary

In March 2020, World Health Organization announced that Covid-19 (SARS-CoV-2) has
become a worldwide pandemic. Trying to curb the spread of the disease many countries, including
Latvia, announced emergency measures, including lockdowns. As the situation surrounding Covid-
19 developed, Ministry of Education and Science created various suggestions on how to organise
the education process during a coronavirus pandemic, however, these did not cover the work of
speech therapists.

Language is an important indicator of quality of life and helps to achieve personal and social
goals. Therefore, it is especially important to provide speech therapy assistance to children with
speech and language disorders at preschool and it is offered in vast majority of preschool
educational institutions in Latvia. At present, the course of speech therapy work has been
significantly affected by the restrictions that are being implemented in the field of education in
Latvia to reduce the spread of Covid-19.

In order to understand the effects of Covid-19 restrictions on the work of speech therapists
in Latvia, a study Speech therapy intervention in preschool education institutions during Covid-19
pandemic was conducted in April 2021. The questions of the study covered various aspects of
managing and performing day to day activities such as conducting speech therapy sessions and
communicating with parents before and during the pandemic. Additionally, the study enquired
about the use of epidemiological measures and social distancing in preschool speech therapy
classes during Covid-19 pandemic.

The Covid-19 pandemic, which created an unprecedented situation, has had a significant
impact on society, including most families with children, through both distance learning and
various epidemiological constraints. In order to provide preschool children with speech and
language skills, timely, individualized and high-quality assistance from a speech therapist is
required, however, the current situation has necessitated continuous adaption. Therefore, speech
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therapists in Latvia have used a variety of creative solutions to keep providing preschool children
with the assistance they require to thrive.

Keywords: speech therapy intervention, preschool, organisation of speech therapy sessions,
Covid-19 pandemic.
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udpoBass MeTOAUKA KOPPEKIMH TUCTCKCUM:
METOH0JI0THs, CTPYKTYPA, ONBIT PUMEHECHUS

E-macibu metode disleksijas korekcijai: metodologija, struktiira un lietojuma rezultati

E-learning-based Treatment of Dyslexia: Methodology, Structure, and Pilot Trials

Anexkcanap H. KOPHEB
Saint-Petersburg State Pediatric Medical University
Litovskaya 2, St. Petersburg, 194100
k1949@yandex.ru

Ingrida BALCIUNIENE
Vytautas Magnus University
K. Donelai¢io g. 58, Kaunas, [ T-44248
ingrimi(@gmail.com

Jucnekcust sBIsETCS Cepbe3HOW 00pa3oBaTeNbHOM U coLMambHOW mpobiemoil. B
METOO0JIOTUHN KOPPEKIIMOHHOTO OOYYEHMsI TPH HAPYUIEHUSX YTEHUS MOTYT NMPUMEHSTHCS JIBE
MPUHIMIIUATIBGHO pa3Hble CTpATeTHMU: a) YIPOIIEHHWE WHCTPYKUUN MpU OOyYEeHUU TpaMoTe U
JOTIOTHEHWE WX HEKOTOPHIMU BCIIOMOTATEIbHBIMH  YIPAXHEHUSAMH U 0) NpUMEHEHHE
aNbTepHATUBHBIX MeTOAOB oOydeHusa. Ha mporsokenue Oonmee 20 ner paspabarbiBajics H
anpoOUPOBAJICS aTbTEPHATHUBHBIN METO 00YUCHHS YTEHUIO JETEH ¢ TUCIEKCHEH, KOTOPBIH JieiaeT
JUIS HUX TOCTYITHBIM OCBOEHUE CIIOTOBOTO YTeHUS U uTeHus 1enbivu cioBamu (Kopues 2003). Ha
OCHOBE ATOT0 MeTO/Ia OblIa co3aHa (P POoBast OHIANH-METOIMKa (POPMUPOBAHUS UTEHUS Y ACTEH
Cc nuciekcuei, pasmenientnas Ha WEB-nnatdopme. DkcriepuMenTanbHas orieHka 3GeKTUBHOCTH
Y JIOCTYITHOCTH O€Ta-BepCru JAaHHON METOJIUKH J1ajia TIOJIOKHUTEIbHBIC PE3YJIbTATHI.

KaroueBnle cioBa: YTCHUC, HApYUICHUC YTCHUA, IAHUCIICKCHU, 3'06y‘~ICHI/Ie, allrJInKanus
LIIMHOM.
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Kopsavilkums

Neraugoties uz garu zinatnisko pétijumu vésturi, disleksija joprojam ir loti nopietna
probléma izglitibas sistémai un sabiedribai. Nesp&ja iegiit un automatiz€t prasmes, kas nodroSina
foneému parkodéSanu un vardu atpaziSanu, tiek atzita par vienu no galvenajiem disleksijas
mehanismiem. Koriggjosas lasiSanas macibas metodika parasti tiek lietotas divas fundamentali
atSkirigas strat€gijas:

1) pamatinstrukciju atvieglo$ana un to aizstasana ar vingrinagjumiem pamatzina$anu apguvei
(t. i., pamatstratégijas lictoSana),
2) alternativas stratégijas lietojums zilbju veidoSana un vardu dekodésana.

Vairakuma valstu doming€ pirma pieeja, bet otra ir sastopama loti reti. Tadgjadi, balstoties
uz ieprieks$gjiem pétijumiem, ir izveidots jauns lasitprasmes attistibas modelis. Saskana ar
semiglobalo pieeju (angl. semi-global approach), apgustot lasitprasmi, bérns virzas no mazam
operativam lasiSanas vienibam (WUR, no angl. working units of reading) uz lielam (Kornev 2018).
WUR klustot automatizetam, to atpaziSana vairs neprasa piepuli un aiznem tikpat daudz laika, cik
viena burta atpaziSana. Krievu valodas rakstibas WUR piemit dazada limena sarezgitiba — no viena
burta 1idz divu, triju un vairaku burtu savienojumiem. ST metodika lauj bérnam apgiit zilbju
lasiSanu, veidojot tieSas asociacijas starp grafisko un fonologisko zilbi.

Misdienu digitalas tehnologijas sp&j pilnveidot korig€josas metodikas, padarot tas
saturigakas, €rtakas, interesantakas un pieejamakas. Tomér starp esoSajam lictotném, kas jau
izveidotas lasitprasmeS apguves atvieglosanai, neizdodas atrast tadas, kas biitu balstitas
alternativaja pieeja. Lidz ar to mérkis bija radit tadu lietotni, kas nodroSinatu alternativu bérniem
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ar lasiSanas gratibam un vienlaikus piedavatu vieglu veidu ka apgit lasitprasmi. Rezultata ir tapis
interneta macibu lidzeklis Slogy (WEBLETS) korig€josajai macibai. Tas ir paredzéts
krievvalodigiem bérniem ar disleksiju. Raksta tiek aplukota lietotnes uzbive un metodologiskie
principi, ka arT aprakstiti pirmie rezultati, kas iegiiti, to izmantojot be&rniem ar macisanas griutibam
un lasiSanas trauc&jumiem.

Galvena prasiba WEBLETS lietotnei ka koriggjosas macibas lidzeklim ir tas viegla
pieejamiba bérniem, kuriem rodas griitibas, apgustot lasitprasmi. Tadgjadi nemtas véra piecas
galvenas pieejamibas iezimes: a) adaptéjama vingrinajumu sisteéma, b) speles elementi, c) viegli
uztverams saturs, d) macibu vide, kas nodroSina iesp€jas attistit psihologiskos priekSnoteikumus
un lasttprasmes pamatus, un e) vienkarSa saskarne/vide, ka ari tas atbilsme macibu darbibam.
WEBLETS lietotnes struktiira ietver piecus modulus: 1) diagnostikas moduli, 2) satura izvéles un
snieg$anas modulis, 3) satura bibliotekas moduli, 4) atsauksmju moduli, 5) gamifikacijas moduli.
macibai, tika veikts izméginajuma pétijums. Lietotnes testéSanai tika aicinatas divas bérnu grupas:
500 1.-3. klases skolénu piedalijas lietojamibas testéSana (U grupa, angl. usability ‘pieejamiba’)
un 20 1.-3.klases skolénu ar maciSanas gratibam un lasiSanas trauc€umiem Veidoja
eksperimentalo grupu WEBLETS lietotnes koriggjosas veértibas testésanai (R grupa, angl. remedial
‘koriggjoss’). Neviena no §Tm grupa netika ieklauti bérni ar garigu atpalicibu, ka ari bérni ar dzirdes
un/vai redzes traucgjumiem. U grupa 30 dienas majas stradaja ar WEBLETS lietotni. Testé$anas
perioda beigas vecaki, aizpildot anketu, sniedza atsauksmes par lietotni. Saskana ar vecaku anketu
analizi, WEBLETS lietotnes alfa versija uzskatita par lietotajam draudzigu (90 % aptaujato) un
pievilcigu (60 % aptaujato) ierici. R grupa tika iesaistita korig€josaja macibu kursa, kas ietvéra 6
tieSsaistes stundas specialista uzraudziba ar WEBLETS lietotni un 15 tieSsaistes stundas majas. R
grupas dalibnieku lasitprasme tika parbaudita trs reizes: pirms korigg€josa macibu kursa, uzreiz péc
kursa un tris ménesus péc kursa. TestéSanas rezultati apstiprina, ka WEBLETS lietotni var panakt
lasitprasmes uzlabosanos. Dalai dalibnieku uzlabojas 2—3 burtu savienojumu lasiSana, bet pargjie
saka lastt tekstus. Lai arT lietotnes ietekme visiem dalibniekiem neizpauzas vienadi, rezultati
apstiprindja, ka netieSa maciSanas un procesualas zinasanas palidz palielinat operativas lasiSanas
vienibas bérniem ar lasiSanas traucgjumiem.

Atsleégvardi: lasiSana, lasiSanas trauc€jumi, disleksija, e-macibas, WEBLETS lietotne.

Summary

Despite a long history of scientific studies dyslexia remains extremely dramatic educational
and social problem. An inability to learn and automatize phonological recoding and word-decoding
skills is recognized as one of the core mechanisms of dyslexia. Among the remedial reading
instruction methodologies, two fundamentally different strategies are usually applied:

1) to ease the basic instructions and supplement them by bootstrapping exercises (for example,
to apply the basic strategy approach),
2) to apply the alternative strategy for syllable-blending and word-decoding.

The former strategy prevails in the most countries, while the latter one is extremely rare.
Thus, in the framework of previous investigations, the new model of reading skill development
was built. According to a semi-global approach, a child moves from small working units of reading
(WUR) to the large ones while learning to read (Kornev 2018). When the WUR is automated, its
recognition becomes quite effortless and takes approximately the same time as for recognition of
one letter. The WURSs in Russian orthography vary in their complexity, from one letter to bigram,
trigram, and larger units. The given methodology enables a child for acquiring syllable-reading
skills directly by establishing associations between the graphic syllable and the phonologic syllable.
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The modern digital technologies may enrich remedial methodologies making them more
complex, flexible, entertaining, and accessible. However, we were not able to find, among various
apps, any designed for the struggling readers and based on the alternative strategies. Thus, we
aimed at developing a digital application that would provide alternative and easier way to reading
acquisition for the reading-disabled children. As a result, the Web-based learning tool Slogy
(WEBLETS) was developed for the remedial treatment of Russian-speaking children with dyslexia.
In the current paper, we present its architecture, methodological background, and the first results
of its piloting in poor readers with learning disability.

The main requirement for the WEBLETS, as the remedial treatment tool, was as high as
possible accessibility for children which cannot master reading skills. Thus, five main elements of
the accessibility were considered: a) an adaptive system of exercises, b) game elements, c)
accessible content, d) learning environment that provides an opportunity to develop the
psychological prerequisites and core reading skills, and €) accessible interfaces/environments and
their dependency on the activity-domain of learning. The architecture of the WEBLETS contains
five modules: 1) the diagnostic module, 2) the content selection and presentation module, 3) the
content library, 4) the feedback module, and 5) the gamification module.

To test the WEBLETS for usability and the remedial treatment effect, the piloting study
was carried out. Two groups of children were recruited to test the WEBLETS: 500 1st-3rd Grade
students took part in the usability trial (U-group) and 20 1st-3rd Grade students with learning
disability and reading disorder contained the experimental group for pilot testing the remedial value
of the WEBLETS (R-group); mental retardation, hearing, and/or vision disorders were considered
as exclusion criteria for each of the groups. The U-group used the WEBLETS at home during the
30 days; at the end of the testing course, parents provided their feedback via a survey. According
to the parent survey analysis, the a-version of the WEBLETS considered as a user-friendly (90 %
of respondents) and attractive (60 % of respondents) tool. The R-group attended a remedial
treatment course (6 online lessons provided by the WEBLETS under a supervision of
undergraduate speech pathologist and 15 online lessons at home). In the R-group, reading skills
were assessed three times: 1) before the treatment course, 2) immediately after the treatment course,
and 3) two months after the treatment. Results of the trial confirmed the WEBLETS may improve
reading skills. Some of the participants moved on in the non-word (bigram and trigram) reading
and the others jumped into the text reading. Although the effect in reading progress was expressed
differently among the participants, the results confirmed that the implicit learning and an
acquisition of the procedural knowledge helped children with reading disorder to enlarge their
WUR.

Keywords: reading, reading disorders, dyslexia, e-learning, WEBLETS application.
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@®opMupoOBaHUE MOHUMAHUSA MEYATHOI0 TEKCTA Y Y4eHMKOB
3—4 kJacca ¢ 3aJ1ep:KKO MCUXUIECKOr0 Pa3BUTHS:
NUJIOTHOE MCCJIeJ0BaAHMe

Teksta izpratnes veidoSana 3.—4. klaSu skoléniem ar psihiskas attistibas aizturi:
aprobacijas petijums

Remedial Treatment of Text Comprehension:
The Pilot Study in the 3rd— 4th-Grade Students with Specific Learning Disorder

Mapuna KY/IPSIBIIEBA
MyHunumnazbHoe 0011e00pa3oBaTeIbHOE YUPEKICHUE
«HoBo- JleBsATKMHCKAsI cpeHsis 001eoopa3oBaTenbHas mkoia Ne 1y
Jlenunrpasnckas 006:1., BceBonoxckuii p., nepeBast HoBoe JleBaTkuHoO,
yi. llxonbnas 1, 188661
mmkudrik@gmail.com

Hetu ¢ 3agepxkkoir  ncuxumueckoro  pazsutus  (3[IP), oOyuarommecss 10
00111€00pa30BaTEIbHON MpOrpaMMe, CTAJIKUBAKOTCS C 3aMETHBIMH TPYIHOCTSIMH OCBOCHMS
IIKOJILHOTO MaTepHala, 00yCIOBICHHBIMH, CPEAH IPOYETO, HEAOCTATOYHOM C(HOPMUPOBAHHOCTHIO
HaBBIKOB TIOHUMaHUS TEKCTA. ITO YKa3bIBaeT HA HEOOXOAMMOCTb CBOEBPEMEHHON KOPPEKIIMOHHOMN
nomouty s yaeHukos ¢ 3I1P, HanpaBieHHOHN Ha IPeo0JIeHUE TPYIHOCTEH MOHUMAaHMSI TEKCTA.

B crartbe mpezncraBieHa METOAMKA KOPPEKLIIMOHHOW IpOTrpamMMbl, HaIIPaBJICHHON Ha
MPEeoJI0JCHNEe TPYJHOCTEH TOHMMAaHHS ITOBECTBOBATEIBHOIO  TEKCTa, U  Pe3yibTaThbl
Me/1arOrMYecKoro 3KCIepruMeHTa (MUIOTHOTO UccileloBaHus). B nccienoBanuy yqacTBOBaIH MATh
yuamuxcss 3—4-ro kinaccoB ¢ 3[IP ¢ HM3KMM ypoBHEM NOHMMAHMS TEKCTa, IOCEIAOLINe
o01eo0pa3oBaTeNbHyl0 IIKONy. Pa3paboTaHHas aBTOpPOM KOpPpEKIMOHHas mporpamma (48
3aHATHI) OblJIa HAaIlpaBJieHa Ha POPMUPOBAHUE CTPATET U YTEHHU S, TOMOTAIOIUX TOHATH TJIaBHYIO
MBICJIb TEKCTA, HOATEKCT, IPUYMHHO-CIIEICTBEHHbIE CBSI3U. B X071 KOppEeKLIMOHHOM paboTHI y BCeX
JIeTel MOBBICUIINCH MOKA3aTeNM IOHUMaHUsl YCTHOTO U I€YaTHOI'O TOBECTBOBATEIBHOI'O TEKCTA.

KuroueBble ciioBa: mOHUMaHuE TEKCTa, HApyIIEHWE MIOHUMAaHUS TEKCTa, (popMHpOBaHUE HaBbIKa
HCIIOJIb30BAaHUs CTPATEruil, CTpaTEruy IIOHUMAaHMs, KOPPEKLIMOHHAS IIPOrpaMMa.
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oyenxu nonumarnus ycmuozo mexcma. Caakr-Ilerepoypr: CII6I'TIMY, 2019.

Kopmnes, ['puropenko 2011 = KopueB, Asnekcanap, I'puropenko, Enena. Memoouxa oyenxu
A361K06bIX cnocodbnocmet pebenka. Cankr-IlerepOypr: CIIOITIMY, 2011.

Kopunes, I'puropenko, bamutonuene 2019 = Kopues, Anexcanap, I'puropenko, Ejena,
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Kopsavilkums

Bérni ar psihiskas attistibas aizturi, kas macas vispargjas izglitibas programma, apgiistot
macibu saturu, saskaras ar griitibam, turklat viniem ir nepietickami attistita prasme izprast tekstu.
Lai skoléni ar psihiskas attistibas aizturi parvarétu teksta izpratnes griitibas, nepiecieSams
savlaicigi sniegt viniem korektivu palidzibu.

Raksta ir izklastita novatoriskas korekcijas programmas izmantoSanas metodika, kas
izstradata un izméginata ar nelielu bérnu grupu. Programmas mérkis ir palidzét bérniem ar
psihiskas attistibas aizturi parvarét narativa teksta izpratnes griitibas.

P&tijuma pirmaja posma tika iesaistiti desmit skoléni ar psihiskas attistibas aizturi, kas
apmekle visparizglitojoso skolu un kuriem ir zems teksta izpratnes Itmenis. Tika vertetas vinu
prasmes rakstita narativa izpratn€, mutvardu narativa izpratné, ka arT noteiktas vinu
metalingvistiskas sp&jas. Galvenie trilkumi, piemeéram, nesp&ja izgit netieSu informaciju no teksta,
noteikt logiskas (laika un c€lonsakaribu) attiecibas starp notikumiem utt., tika uzskatiti par
korekcijas programmas mérkiem. P&tljuma otraja posma puse bérnu tika ieklauta korekcijas
programma. Vini tika maciti lietot dazadas lasiSanas stratégijas. TreSaja pétijjuma posma b&rniem
velreiz tika parbaudita narativa teksta izpratne rakstveida un mutvardos, ka ar1 vinu
metalingvistiskas sp&jas. Salidzino$a analize starp pirmas un otras parbaudes rezultatiem
apstiprindja, korekcijas programmas izmanto$ana b&rniem ar psihiskas attistibas aizturi ir bijusi
efektiva gan teksta izpratnes veidoSanai, gan metalingvistisko sp&ju uzlaboSanai.

Atslégvardi: teksta izpratne, teksta izpratnes traucgjumi, strat€gijas lietoSanas prasmes attistiba,
izpratnes stratégijas, korekcijas programmas.

Summary

Children with specific learning disability who study in accordance with curriculum,
struggle with text comprehension caused by limited cognitive and language skills. This evidence
prompts for developing remedial treatment which would help the given clinical group to overcome
difficulties in text comprehension.

The current paper deals with an innovative methodology of remedial treatment developed
and piloted with a small group of children. At the first stage of the study, 10 children (3rd grade
students attending state primary school) with specific learning disability were selected for the
research. Their skills in written narrative comprehension, oral narrative comprehension, as well as
metalinguistic abilities, were scored. The main flaws, such as an inability to extract implicit
information, to detect logical (temporal and causal) relations between the events, etc., were
considered as the targets of the remedial treatment. At the second stage of the study, a half of the
children were included into remedial treatment. Within the framework of the remedial treatment
developed and provided by the author of the given paper, the children were taught to apply various
reading strategies. After this, at the third stage of the study, all the children were tested again for
the written narrative comprehension, oral narrative comprehension, and metalinguistic abilities.
Results of the comparative analysis between the scores of the 1st and the 2nd test confirmed the
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remedial treatment was effective in improving comprehension of both oral and written narratives,
as well as metalinguistic abilities.

Keywords: text comprehension, disorders in text comprehension, development of the skill to use
strategies, comprehension strategies, correction of curriculum.
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II. Svesvalodu apguve vidusskola, studiju procesa un muzizglitiba
Part I1: Acquisition of a Foreign Language in Secondary School, in the Study Process
and Lifelong Learning
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Heterogenas sveSvalodu klases — universala problema
Latvijas vidusskolas: izaicinajumi un risinajumi

Mixed Level Classes — a Universal Problem
in Latvian Secondary Schools: Challenges and Solutions

Kristine GAUGERE
Majoru vidusskola
Rigas iela 3, Jarmala, LV-2015, Latvija
kristine.gaugere@gmail.com

Andra REKTINA
Rigas Anglu gimnazija
Zvardes iela, Riga, LV-1004, Latvija
andra.rektina@gmail.com

Saskana ar Valsts izglitibas satura centra datiem 2019./2020. macibu gada tikai aptuveni
30 % no centralizéta anglu valodas eksamena kartotajiem sasniedza izglitibas standarta noteikto
B2 Iimeni.

Analizgjot eksamenu rezultatus dazadas skolas un izmantojot statistiskas novirzes
aprékinus, jasecina, ka visas Latvijas vidusskolas, iznemot valsts gimnazijas, starp vienas klases
skoléniem pastav biitiska zinaSanu Itmena atskiriba — tik biitiska, ka efektivu macibu procesu
padara praktiski neiesp&jamu.

Otraja raksta dala pétits, ka nodroSinat jégpilnu maciSanos heterogénas klasés un, analizgjot
ieksgjas un argjas diferenciacijas prieksrocibas, ka ar1 dazadus motivacijas aspektus, secinats —
argja diferenciacija, ka ar1 skolénu esoSajam zinasanu Iimenim pieskanots sasniedzamais rezultats
un vertéSana ir optimala metode izteikti heterogénas klases.

Nobeiguma piedavatas rekomendacijas sveSvalodu skolotajiem un iezimétas t€mas talakai
diskusijai.

Atsleégas vardi: heterogénas grupas, sveSvaloda, diferenciacija, arga diferenciacija, iek$gja
diferenciacija, diferencéts sasniedzamais rezultats, be€rncentréta izglitiba.
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Summary

According to data from the National Educational Content Centre, in the school year
2019/2020, only about 30 % of the students completing the centralised exam in English reached
level B2, which is set as a goal in the educational standard.

When analysing the results of the examinations in different schools and applying statistical
deviance calculations, the authors concluded that there is a significant difference in the level of
knowledge within the same class in all Latvian secondary schools, apart from state gymnasiums.
The difference between the levels of knowledge is so vast, that effective learning is rendered
virtually useless.

In the second part of the article, the authors study how to ensure meaningful learning in
heterogeneous classes, and when analysing the benefits of internal and external differentiation, as
well as the different aspects of motivation, it is concluded that external differentiation, as well as
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setting an attainable goal that is personalized to each individual students existing level of
knowledge, are optimal methods for effective learning in highly heterogeneous classes.

In conclusion, the authors offer recommendations to foreign-language teachers and
highlight topics for further discussion.

1. Evaluation of students’ knowledge level has to become the first step in the planning of
foreign-language teaching.

2. Once the students’ level of knowledge has been evaluated, the teacher can effectively produce
realistic goals for the students.

3. The teacher chooses the appropriate mode of differentiation (inner or outer) based on the
students outlined goal.

4. The teacher assesses the students; both in regard to summative and formative assessments,
purely based on the students’ outlined goals, regardless of their compliance with the
educational standard.

Two important topics can be brought to contention and further discussion, the first one
being a more practical one, linked to the wider use of external differentiation in classrooms with
students representing significant variances in their knowledge level, and the other a more
philosophical point, linked to our students’ potential vision of themselves as language users and
the compatibility of this vision with the language learning objectives expressed in the educational
standard.

Keywords: heterogeneous groups, foreign language, differentiation, external differentiation,
internal differentiation, differential achievable results, student-cantered learning.
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Iztele tekstpratiba un valodas jaunradeé
literatiiras macibu procesa vidusskola
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in the Secondary School Literature Teaching Process
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Petijuma meérkis ir analizét teor€tiskas atzinas un praktisko pieredzi par izt€les lomu
domasana un izt€les veicinasanu literatiiras stundas vidusskola, izstradajot izt€les kriterijus radoso
uzdevumu izpild€ literatiiras macibu procesa. Skolénu valodas attistiba ir mijiedarbiba ar
domasanas un izt€les attistibu, tadel literatiras macibas v€lams izmantot izt€li veicinosus
pedagogiskos lidzeklus, kas pieSkir macibu procesam gan intelektualu, gan emocionalu raksturu,
kas ir virziti uz skolénu pasizteikSanos un valodas jaunradi, ka arT uz sp&ju macibu procesa iegitas
zinaSanas, prasmes un atticksmi lietot daudzveidigas dzives situacijas. Pedagogiskas iespgjas
izt€les veicinaSanai izriet no filozofu un psihologu atzinam, ka izt€le ir atbildiga par visdzilakajam
radoSajam atskarsmém, jo domasana nav iesp&jama bez teliem. Izt€le tekstpratiba literatiiras
macibu procesa saistita ar kritisko un t€laino domasanu, radoSumu, atminu, emocijam, prasmi
salidzinat un interpretét.

Atslégvardi: iztele, radosie uzdevumi, literatiiras macibu process, valodas jaunrade, paspieredze,
pasizteikSanas.
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Summary

The aim of the article is to analyze the theoretical findings and practical experience of the
role of imagination in thinking and the promotion of imagination in the secondary school literature
teaching process. In philosophy studies the imagination is associated with thinking and emotions,
aesthetics and art, language and creativity. Student language development interacts with the
development of thinking and imagination, therefore in literature studies it is preferable to use
pedagogical tools that promote imagination, they give the learning process both intellectual and
emotional character and are aimed at student self-expression and language creativity, as well as
self-experience and the ability to apply in diverse life situations the knowledge, skills and attitudes
acquired from the learning process.

Imagination as a concept belongs to philosophy, psychology and pedagogy. There are
different approaches to the understanding of imagination; however, the unifying view is that
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imagination is both intellectual and sensual, as well as imitative (reproductive) and creative
(productive). Psychologists point out the importance of school in the development of a child's
language and thinking, because it is at school age that conditions for the development of the
imagination are formed, that is where the child can reflect on the acquired knowledge in
imagination and then do it, apply it in practice. It is therefore important for the school to use a
variety of pedagogical tools for developing the imagination, including creative imaginative tasks
such as stories drawings, drama, giving the process a logical-constructive, emotional direction and
a conscious character. Along with the text literacy, the students also discover their attitude towards
the world, for the emotional field plays a significant role in a person’s life and thinking. The
pedagogical possibilities for the promotion of the imagination stem from the findings of
philosophers and psychologists that the imagination is responsible for the deepest creative
reflections, because thinking is not possible without images. Imagination in text literacy is related
to critical and emotional thinking, to memory and emotions, the ability to compare, the desire to
create and it is realized in language.

As a result of theoretical research and analysis of self-experience are criteria of imagination
for performing creative tasks in literature in secondary school: originality of thought in the task
performance (creative, original judgments, solutions); the relevance of the content to the specific
creative task; understanding of the meaning of the text and the subtext; involvement of images in
the performance of a creative task; use of metaphors and symbols creation of new connections.
These criteria are intended for student self-assessment in cooperation between teacher and student,
and can be used as a formative assessment in the secondary school literature study process.

Keywords: imagination, creative tasks, literature learning, text literacy, language creativity, self-
experience, self-expression.
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Development of English Language Skills
in Upper-Secondary School through Meaningful Learning

Anglu valodas prasmju atfistiba vidusskola, macoties ar iedzilinasanos
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The article deals with the problem of lack of motivation in upper-secondary school students
when learning the English language in the school environment. Highly developed academic
language skills are important when studying at the university and in their professional career.

The author reflects on the basic theories on motivation, which is a precondition to a
successful teaching and learning process. The aim of the article is to research and reveal the
importance of understanding the nature of motivation that is the basis of meaningful learning so
that appropriate teaching and learning strategies could be applied by upper-secondary school
teachers. In addition, some strategies have been described in the article.

Motivation is closely related to meaningful learning, which is to be implemented in the
school environment. Although this issue was brought up a long time ago, it has not become school
practice in many cases. The article offers some strategies that can be made use of when working
on meaningful learning.

Keywords: extrinsic and intrinsic motivation, instrumental and integrative motivation, meaningful
learning, assessment.
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Kopsavilkums

Raksta merkis ir pieverst uzmanibu situacijai anglu valodas apguve vidusskolas vecakajas
klasés. Skoléni kopuma jitas apmierinati ar savam anglu valodas prasmém, tapéc viniem triikst
motivacijas, lai pilnveidotu anglu valodas prasmes augstaka I[tmeni. Turklat turpmak, p&c izmainam
anglu valodas standarta vidusskola, skoléniem, apgiistot pamatkursu, biis iesp€ja iegit tikai B2
Itmeni, nevis C1, kas ir augstakais ITmenis.

Tadel ir jamekl€ un javeido ciesaka saikne starp pétijumiem sveSvalodu apguves joma un
to rezultatu praktisko izmantoSanu skola. Loti nozimigi ir pétijumi sveSvalodu apguves motivacijas
joma un to sasaiste ar maciSanos iedzilinoties. Raksta ir sniegts parskats par motivacijas teorijam
(Roberts Gardners, Edvards Deci un Rihards Rians, Zoltans Dornjeis), secinot, ka ar&ja motivacija
atbilstoSos apstaklos var rosinat iek$§&jo motivaciju, kas ir priekSnoteikums maciSanas procesam ar
iedzilinasanos.

Ka viens no priek$noteikumiem iek$€jas motivacijas veidoSanai ir apgiistama materiala
nozimigums skoléniem. Raksta tiek sniegts ieskats autores praksg, stradajot ar 10. klases skoléniem
un izmantojot motivacijas pétijumu rezultatus. Aprakstiti vairaki maciSanas un maciSanas
panémieni, kas rosinatu gan argjo, gan iek§€jo motivaciju.

Ja skoléni ir motivéti pilnveidot savas anglu valodas prasmes, vini prot izvirzit macisanas
meérkus, izveleties atbilstosas maciSanas metodes un veikt pasnovertejumu. Tadejadi skoléni macas
iedzilinoties un veido savas maciSanas prasmes, kas nepiecieSamas muzizglitibai.

Atslégvardi: instrumentala un integrativa motivacija, ieks$€ja un argja motivacija, macisanas
iedzilinoties, veértejums.
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Foreign Language Online Learning in a Multicultural Context.
International Perspective

SveSvalodu apguve tieSsaiste starpkultiiru konteksta. Starptautiska perspektiva

Anda KOMAROVSKA
Turiba University, Language Department
Graudu street 68, Riga, Latvia, LV-1058

Andak@turiba.lv

The contemporary world shows changes in employability patterns and skills, including
intercultural skills. Online study materials were developed to acquire and practice language and
intercultural skills, based on the existing language level.

The goal of the study is to find out how students evaluate the created online “Cultural
Knowledge and Language Competence as a Means to Develop the 21st Century Skills” course.
The present study is conducted in the framework of Erasmus+ project “Cultural knowledge and
language competences as means to develop the 21st century skills”.

The theoretical framework comprises theories of language teaching/learning for adults,
intercultural skills, and online learning.

The research methods: analysis of theoretical literature and resources, face-to-face
questionnaire, data processing and analysis.

An online platform is a valuable learning tool for anyone interested in traveling across the
borders of their country. The suggestions will also help learners to enhance international
collaboration more efficiently.

Keywords: Lifelong learning, knowledge, skills, teaching methods, online platform.
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Kopsavilkums

P&dgjo gadu laika moderno tehnologiju izmantoSanas nozime izglitiba pieredzg&jusi strauju
pieaugumu, un ar1 valodu apguves procesa aizvien nozimigakas kliist macibas tieSsaiste, it Tpasi
pédgjo divu gadu laika globalas pandémijas Covid-19 ietekmé. Otrkart, ievérojami pieaug
starpkultiiru sazinas apjomi, kas savukart paredz uzlabot sveSvalodu prasmes. Turklat miisdienu
mainigaja pasaulé aizvien nozimigaka loma paredz€ta pieaugusSo izglitibai ka neatnemamai
miizizglitibas sastavdalai. So iemeslu dél Biznesa augstskolas ,,Turiba” Valodu katedras
pasniedz€ji sadarbiba ar arvalstu partneriem no sesam Eiropas valstim ir izstradajusi tieSsaistes
macibu kursu pieaugusajiem ,,Starpkultiiru zinaSanas un valodu prasmes ka Iidzeklis 21. gadsimta
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prasmju attistiSanai”. Projekta moduli ir tulkoti 10 Eiropas tautu valodas un tiek prezenteti
stastu/scenariju veida. Saturs ir saistits ar bagatigo nematerialo Eiropas kultiiras mantojumu sesas
partnervalstis. P&tijuma meérkis ir novertét izveidota tieSsaistes kursa efektivitati; pé€tijuma
jautajums ir par to, vai izveidota tieSsaistes macibu platforma sp€ apmierinat izglitojama
vajadzibas; ka arT — ka platformu vérté valodu apguvéji. [zmantotas petijumu metodes: teorétiskas
literatiiras un avotu analize, aptauja, datu apstrade un analize. Secinajumi:

lielaka dala izglitojamo ir augstu novertgjusi uzdevumus, kas piedava misdienigus,
netradicionalus valodu apguves veidus;

macisanas stils un dazada veida metodes motiveé pieaugusos muzizglitibai;

tieSsaistes platforma var€tu biit veértigs macibu materials ikvienam, kas vélas uzlabot savu
starpkultiiru izpratni un valodu prasmes;

platformai nepiecieSami uzlabojumi.

Atslegvardi: sveSvalodu maciba tieSsaiste, pieauguSo macibas, muzizglitiba, starpkultiiru sazina.
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Facheriibergreifende Integration im litauischen Schulcurriculum fir die
zweite Fremdsprache am Beispiel DaF

Interdisciplinara integracija vacu valodas ka otras svesvalodas macibu programma

The Interdisciplinary Integration of German as the Second Foreign Language
in the General Curriculum

Aina BUDVYTYTE
Siauliai Academy of Vilnius University
Vytauto g. 84, Siauliai, Lietuva, LT-76352
aina.budvytyte@yahoo.com

In diesem Beitrag geht es um Herausforderungen und Realisierungsmdglichkeiten der
facheriibergreifenden Integration im aktualisierten allgemeinen Curriculum fiir die zweite
Fremdsprache an litauischen Schulen. Die Analyse unterschiedlicher Teile des Curriculums zeigt,
dass es verschiedene Mdglichkeiten fiir facheriibergreifende Integration bietet und so die Grenzen
des {iblichen Fremdsprachenunterrichts erweitert bzw. aufhebt. Die fécheriibergreifende
Integration umfasst vielfiltige Kombinationen von Themenbereichen, Methoden und Fachern, die
durch ein themenzentriertes Problem bedingt sind. Dies heilt aber nicht, dass die Lehrkraft jedes
Mal das Rad neu erfinden muss. Die Lehrwerke fiir DaF sind kontextuell und integrieren zahlreiche
Fachtexte, die dem Sprachniveau der Lernenden entsprechen. Der CLIL Unterricht bietet im Fall
der themenzentrierten Integration die Moglichkeit, das Sprach- und Fachlernen gegenseitig zu
erginzen, und verandert die Kultur des Lehrens und Lernens in der Schule.

Schliisselworter:  ficheriibergreifende  Integration, CLIL, interdisziplinire = Themen,
Fremdsprachenunterricht, Fachunterricht, das Schulcurriculum fiir die zweite Fremdsprache.
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Kopsavilkums

Raksta mérkis — izanalizét interdisciplinaras integracijas otras sveSvalodas programma, kas
tiek atjaunota, izaicinagjumus un tas praktiskas izmantoSanas iesp&jas. Raksta tiek aplikotas
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teorctiskas nostadnes, balstot tds uz macibu gramatu, metodisko materialu un praktiskajiem
piemeriem.

Zinatniskaja  literatiira  izSkir  vairakus interdisciplinaras integracijas tipus:
intradisciplinarais, resp., kad viens macibu priekSmets integré citu macibu priekSmetu zinaSanas;
multidisciplinarais, kad tiek integrétas vairaku priekSmetu maciSanas metodes, un problémorientéta
integracija, resp., kad viena t€ma, probléma tiek analiz€ta no dazadu macibu priekSmetu
perspektivam.

Otras sveSvalodas macibu programmas analize paradija, ka taja paredz€tas dazadas
integracijas formas. Svesvalodas stundas tiek integrétas citu macibu priekSmetu zinasanas, macibu
(macisanas) metodes un tehnologijas. Lai attistitu sveSvalodu prasmes, tiek izmantota dziedasana
vai zimé$ana, t€loSanas elementi un inscenizacija. Informativo tehnologiju macibu priekSmeta
prasmes un tehnikas tiek izmantotas, lai raditu audiovizualos tekstus (piem., prezentacijas,
filminas, elektroniskas gramatas), tos formatgjot un redig€jot. Sve$valodas un citu macibu
prickSmetu satura integracijai kalpo programma paredzetas svesvalodas satura teémas, kuras ietver
citu macibu priekSmetu problematiku.

Teémas balstita integracija programma tiek Tstenota arT ar starpdisciplinarajam t€mam,
piem., etniska kultiira, veseliba un veseligs dzivesveids, miuzizglitiba, pilsoniskums, vides
aizsardziba, biologiska dazadiba u.c. Programma paraditas sveS§valodas un citu macibu priekSmetu
saiknes. Galvenais realizacijas veids — integréta macibu priekSmeta un sveSvalodas maciSanas
forma (CLIL). Macibu priekSmetu skolotaji izvelas integrétas stundas t€ému, macisanas (macisanas)
metodes un dazadas macibu vides. Integréta macibu priekSmeta un sveSvalodas maciSana
(mactsanas) rada priekSnosacijumus, lai skoléni tiektos sasniegt augstakas valodas prasmes,
palielina maciSanas motivaciju un nodroSina macisana (maciSanas) dazadibu.

Atslegvardi: interdisciplinara integracija, CLIL, interdisciplinaras témas, sveSvalodas stunda,
macibu priekSmeta stunda, otras sveSvalodas macibu programma.

Summary

The article aims to discuss the challenges and practical application possibilities of
interdisciplinary integration in the renewed curriculum of the second foreign language. The article
provides theoretical insights into interdisciplinary integration, based on examples from textbooks,
methodological materials, and teaching practice.

There are several types of interdisciplinary integration in the scientific literature:
intradisciplinary integration, for example, one subject integrates knowledge from other subjects
and multidisciplinary integration when teaching methods of several subjects are integrated as well
as problem-oriented integration, for example, one topic or the problem is analysed from the
perspectives of different subjects.

The analysis of the general curriculum of the second foreign language showed that various
forms of integration can be provided. Knowledge of other subjects, teaching/learning methods and
technologies are integrated into foreign language lessons. Foreign language skills are developed
through singing or drawing, acting elements, and staging. The skills and techniques of the
information technology subject are used in the creation, formatting and editing of audiovisual texts
(for example, presentations, videos, e-books). The integration of the content of a foreign language
and other subjects also takes place through the topics of the foreign language content specified in
the curriculum, which includes the issues of other subjects.

Thematic integration is also implemented through cross-cutting themes such as ethnic
culture, health and healthy lifestyles, lifelong learning, citizenship, environmental protection,
biodiversity, etc. The curriculum shows the connections between foreign languages and other
subjects. The most common implementation method is content and language integrated learning
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(CLIL). Subject teachers choose the topic of the integrated lesson, the teaching/learning methods,
and the different educational environments. Integrated subject and foreign language
teaching/learning enable students to achieve higher language skills, increase learning motivation
and ensure the diversity of teaching/learning.

Keywords: interdisciplinary integration, CLIL, interdisciplinary topics, foreign language lesson,
subject lesson, general curriculum for the second foreign language.
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LatvieSu valodas kompetences pilnveide Latvijas darba un studiju vide
Improving Latvian Language Competence in the Latvian Working and Study Environment

Zanete TAURINA
Biznesa, makslas un tehnologiju augstskola ,,RISEBA”,
Biznesa un ekonomikas fakultate
Meza iela 3, Riga, Latvija, LV-1048
zanete.taurina@riseba.lv

Sabiedriba notiekoSas sociali ekonomiskas parmainas ir jauni izaicinajumi, kuriem
nepiecieSama pieeja, kas skar visus izglitibas posmus cilvéka dzives garuma.

JaunieSiem izglitibas apguvé nepietick ar apgitdm noturigam zinasanam, prasmém un
attieksmi, ir japilnveido art kompetence, kas skaidrojama ka pieradita sp&ja izmantot zinaSanas un
prasmes, ka arT personiskas, socialas un metodiskas sp&jas darba vai macibu situacijas
profesionalaja un personigaja attistiba.

Vizualizétu pasvértgjumu ,,Tavu kompetendu karte” (Taurina 2013)! studiju kursa
,» Vadibzinibas” 2020./2021. studiju gada veica 91 augstskolas B students. Studenti paSvértejuma
analiz€ savas kompetences, vizualiz€ tas kart€ un izvert€ savas iespgjas to pilnveidei perspektiva.

Covid-19 pandémija ietekm&jusi sabiedribas attistibu; sazinas procesi ir kluvusi digitalizéti,
kas apgriitina pareizu, literaru un pilnvértigu latviesu valodas lietojumu.

Atslegvardi: kompetence, valodas kompetence, studenti, komunikacija, vizualiz€ts paSvertejums,
,,Tavu kompetencu karte”, digitalizacija, Covid-19 pandémija.
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Summary

Educational processes in contemporary Europe need to be seen in a multifaceted way, in
the context of the cultural diversity of society, people’s economic and social rights, human rights,
equality and gender equality. Education today is not only about teaching and learning, but also
about lifelong learning, mobility, integration, further education, self-assessment and other areas.

A new learning culture, which requires the development and improvement of new
competences, has emerged outside formal and non-formal education. A learning culture in the
modern sense means that learning is self-organised, empowering, competence-centred and
designed for the broad development of competences.

Summarizing and analysing the research and available international documents on the
trends of educational development in the 21st century, as well as on the understanding of the
concept of competences, observation and self-assessment of competences, competences should be
perceived as the basis of independent thinking and creative activity of a person, it is a proven ability
to use knowledge, skills and personal, social and methodological abilities in work or learning
situations, in professional and personal development. Competences related to personal responsibility
and autonomy consist of: 1) a dynamic set of cognitive and metacognitive skills, 2) the ability to
understand and apply acquired knowledge, 3) interpersonal, intellectual and practical knowledge and
abilities, and ethical values. The concept of competence is understood as a person’s initiative to
carry out self-organised mental and physical activities; in this sense, initiative is defined as the
disposition to organize oneself and is characterized as the disposition to organize oneself.

The competence self-assessment “Your Competence Map” was carried out by 91 students
at University B. The students analyse their competences, map them on a visualized competence
map and evaluate their possibilities for improvement in perspective:

1) in the dimension of socio-communicative competences: self-management competence, social
competence, emotional competence, communication and cooperation competence, language
competence.

2) in the dimension of methodological competences: presentation competence, thinking and
analytical competence, knowledge management competence.

3) in the dimension of action and change: cognitive competence, innovation competence,
competence for purposeful action.

The author has analysed in detail the students’ reflections on language competence, and the
self-assessments highlight several gaps in Latvian language competence, for example, Latvian is
not the native language; education was acquired outside Latvia; foreign language is dominant in
the work environment; work outside Latvia has been carried out for several years.

Students acknowledged that in today’s diverse media environment it is difficult to ensure
correct, literate, and complete use of the Latvian language. The COVID-19 pandemic crisis has had
an impact on the development of society as communication processes have been digitized.

Keywords: competence, language competence, students, communication, visualized self-
assessment, “Your Competence Map”, digitalization, COVID-19 pandemic.
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Identifying Professional Activities for Healthcare Specialists’ Interactional
Competence Enhancement in English

Medicinas specialistu profesionalo darbibu identificeSana sazinas kompetences
pilnveidei anglu valoda
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olgapashinskalv@gmail.com

The enhancement of Interactional Competence (IC) in English is a topical issue in the
sphere of Public Health in many European countries, including Latvia, due to worldwide
globalisation. IC competence of healthcare specialists is expected to be developed so that they can
communicate with foreign patients requiring medical assistance in English. This is the awareness
of the situations in which the English language is required most often that determines the
effectiveness of medical practitioners’ IC enhancement. Therefore, the article aims to elucidate the
most widespread professional oral activities healthcare specialists, such as nurses and physician
assistants, are presumed to perform in English providing foreign patients with medical care or
treatment. In order to reach the aim, a case study, including such data collection tool as a
questionnaire, was used as a research method. The results of the research revealed that nurses and
physician assistants most often encounter the situations when they need to obtain and provide data
concerning a patient and his/her health condition as well as give a patient information about his/her
further care or treatment in English.

Keywords: interactional competence, professional activity, English language, healthcare
specialist, case study.
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Kopsavilkums

Sazinas dalibniekiem nepiecieSamiba lietot sveSvalodu visbiezak rodas medicinas iestades.
Saistiba ar pasaules globalizacijas nepartraukto paplasinaSanos anglu valoda kluvusi par
starptautisku valodu veselibas apriipes joma. Tadejadi veselibas apriipes specialistiem ir jaspgj
brivi komunicét anglu valoda gan savstarpg€ji, gan ar pacientiem. Tas attiecas arT uz Latvijas
medicinas darbiniekiem, jo Latvija ir Eiropas Savienibas dalibvalsts, kas piedava iesp&ju Latvija
dzivojoSajiem arzemniekiem Seit pastavigi uzturéties. Tas savukart nozimé, ka viniem potenciali
var blt nepiecieSamiba péc mediciniskas palidzibas. Tade] vietgjiem medikiem 3. klasifikacijas
kategorija, 1pasi tadiem specialistiem ka medictnas masam un arsta paligiem, kuri ir loti pieprasiti
Latvija, sazinas kompetence anglu valoda klast loti svariga, lai nodroSinatu daudzpusigu
profesionalu palidzibu arzemniekiem.

43


https://m.likumi.lv/doc.php?id=203008
https://www.la.lv/latvijas-slimnicas-un-nmpd-trukst-vairak-neka-1000-arstu-masu-un-citu-profesionalu
https://www.la.lv/latvijas-slimnicas-un-nmpd-trukst-vairak-neka-1000-arstu-masu-un-citu-profesionalu
https://likumi.lv/doc.php?id=44108
https://www.degreequery.com/author/carrie-sealey-morris/
https://www.degreequery.com/author/carrie-sealey-morris/
https://www.degreequery.com/top-20-demand-healthcare-careers/
https://visc.gov.lv/profizglitiba/dokumenti/standarti/ps0146.pdf
https://visc.gov.lv/profizglitiba/dokumenti/%20standarti/ps0262.pdf

VALODU APGUVE: PROBLEMAS UN PERSPEKTIVA
LANGUAGE ACQUISITION: PROBLEMS AND PERSPECTIVES

XVII/ XV

Viens no pirmajiem soliem medicinas personala sazinas kompetences attistiba ir identificét
profesionalas darbibas, kas piemingtajiem specialistiem ir japrot veikt anglu valoda. Attiecigi
pétijuma meérkis ir noskaidrot, kadas profesionalas darbibas Latvijas konteksta veselibas apriipes
specialisti visbiezak veic, izmantojot anglu valodu. Lai sasniegtu So mérki, darba tika izmantota
gadfjumu izpéte, ietverot aptauju, ka galveno pétijuma metodi. Aptauja piedalijas sesi studiju
programmu Arstnieciba un Masziniba direktori, kas parstav tris medicinas koledzas Latvija: Rigas
Stradina universitates Sarkana Krusta medicinas koledZu, Latvijas Universitates Rigas Medicinas
koledzu un Latvijas Universitates Rigas 1. medicinas koledzu, ka arT divdesmit medicinas masas
un arsta paligi no Rigas Austrumu kliniskas universitates slimnicas un Bérnu kliniskas universitates
slimnicas.

Petijuma tika iegiiti vairaki secinajumi. Visizplatitakas masas un arstu paligu profesionalas
darbibas, kas javeic, izmantojot anglu mutvardu valodu, informacijas iegiiSana no pacientiem un
informacijas sniegSana par pacienta un vina(-as) veselibas stavokli, Tpasi par pacienta slimibu, ka
arT par simptomiem un/vai sapém. Nakamais veselibas apriipes specialistu visplasak izplatitais
sazinas temats, kas tiek apspriests svesvaloda, ir saistits ar pacienta inform&Sanu par vina apripi
vai arstéSanu. Piem@ram, informacijas sniegSana, kas nepiecieSama, lai nodrosinatu medicinisko
arst€Sanu un informaciju par medicinisko arst€Sanas planu. Informacijas iegliSana par pacienta
piekrisanu/atteikumu attieciba uz medicinisko arst€Sanu un par slimibas profilakses iespgjam ir
viens no galvenajiem uzdevumiem, kas miné&tajiem apriipes sniedz&jiem javeic, izmantojot anglu
valodu.

Gadijuma pétijuma rezultati apstiprina, ka medicinas masas un arsta paligi visbiezak anglu
valoda saskaras ar situacijam, kad nepiecieSams iegtit un sniegt informaciju par pacientu un vina
veselibas stavokli, ka arT par vina turpmako apriipi vai arstéSanu.

Sis pétijums var biit noderigs ka pamats macibu materialu izstradasana, kas vérsti uz
medicinas specialistu sazinas kompetences pilnveidi. Lai veiktu visparinajumus, ir nepiecieSams
palielinat p&tjjuma iesaistito dalibnieku un medicinas iestazu skaitu ar mérki izpétit $o tematu
detalizéetak.

Atslegvardi: sazinas kompetence, profesionala darbiba, anglu valoda, medicinas specialists,
gadijuma izpéte.
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Spanu valodas apguve Latvija: paSreizéjas situacijas raksturojums
Acquisition of the Spanish Language in Latvia: Current Situation

Zenta LIEPA
Latvijas Universitate, LatvieSu valodas institiits
Akadémijas lauk. 1, Riga, Latvija, LV-1050
zenta.liepa@gmail.com

Bidama viena no pasaules lielajam valodam, spanu valoda ar savu arvien pieaugoSo
lietotaju skaitu pedgjos gados ir apsteigusi anglu valodu un ienem otro vietu lietotaju skaita zina
péc kinieSu valodas. Spanu valodas popularitates un izplatibas pieaugums ir jitams ar Latvija. Par
to pedgjos gadu laika liecina latvieSu valoda tulkoto originaldarbu skaits, kino un teatra makslas
piedavatie darbi, strauji augoSais dazado spanu uznémumu daudzums un neapSaubami Latvijas
iedzivotaju, seviski jauniesu, interese par spanu valodas apguves iesp&jam.

Latvijas  visparizglitojosajas skolas spanu valodu var apgit no 6. klases.
2018./2019. macibu gada spanu valodu vargja apgit 18 visparizglitojosas skolas;
2019./2020. macibu gada $adu macibu iestazu bija 16. Kopuma 2019./2020. macibu gada spanu
valodu ka treSo un pat ceturto valodu vargja apgiit 32 Latvijas skolas. Veiksmigi darbojas arT divi
privatie spanu valodas un kultiiras centri Picasso un Séneca.

Bakalaurantiiras studenti spanu valodu macas Latvijas Kulttras akadémija; magistranti —
Latvijas Universitate Romanu valodu un kultiiru studiju programma; ka izvéles sveSvalodu spanu
valodu var apgiit arf citas Latvijas augstskolas.

PieverSot uzmanibu spanu valodas apguves tradicijam, problémam un nakotnes iesp&jam,
raksta izmantoti valsts izglitibas sistéma pieejamie dati un intervijas ar nozares specialistiem —
ierédniem, macibspekiem un tulkotajiem.

Atslegvardi: spanu valoda, spanu valoda Latvija, sveSvalodu apguve Latvijas izglitibas sisteéma,
spanu valodas apguves iespgjas, visparizglitojosas skolas un augstskolas.
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Summary

With its ever increasing number of speakers, Spanish, being one of the so-called major
languages of the world, has overtaken English in terms of native speakers in recent years, now
ranking second behind Chinese, and its growing popularity and expansion can be felt in Latvia as
well. In recent years it is evidenced by an increase in translations of original works into Latvian,
cinema and theatre performances, rapid growth of various Spanish companies and, undoubtedly,
the interest of the residents of Latvia, particularly young people, in learning Spanish.

In Latvia, Spanish can be learned in general education schools, starting from Form 6; it is
more popular among secondary school pupils, as evidenced by the number of general education
schools: in academic year 2018/19 Spanish could be learned in 18 general education schools, while
in academic year 2019/20 there were 16 education institutions offering the language. Moreover,
the capital of Latvia is not the only place where Spanish is taught as a second or third foreign
language: everything depends on the opportunities provided by each individual school. In total,
there were 32 schools in Latvia where Spanish was taught as the third or even the fourth foreign
language during last academic year.

To obtain secondary education in Latvia, one of the centralised exams has to be taken in a
foreign language; English is the most popular choice among schools. Those who wish to obtain a
certificate in Spanish can do so at the Instituto Cervantes DELE examination centre, which has
been operating at the Latvian Academy of Culture since 2004. The centre offers an opportunity to
take exams at 6 levels and obtain the internationally recognised DELE diploma, certifying the
examinee’s Spanish knowledge and skills.

Spanish can also be learned in courses and at language centres irrespective of the students’
age and previous knowledge. Picasso and Seneca, two private Spanish language centres, have been
successfully operating in Latvia for more than 10 years, and their students range from pupils to
seniors.

Bachelor students learn Spanish at the Latvian Academy of Culture in the Latvia-Spain
Cross-Cultural Communication programme; however, they do not obtain a qualification in
philology. Master students can learn Spanish as part of the Romance Language and Culture Studies
study programme at the University of Latvia, and the language is also offered as an elective course
at other higher education institutions in Latvia. Unfortunately, systemic Spanish acquisition and
programme continuity is hindered by the lack of a Spanish philology bachelor study programme at
the University of Latvia.
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The paper focuses on Spanish learning traditions, issues, and future opportunities in Latvia,
drawing upon data available in the state education system and interviews with industry experts:
officials, educators, and translators.

Keywords: Spanish language, Spanish language in Latvia, foreign language acquisition in the

education system of Latvia, opportunities to learn Spanish, general education schools and higher
education institutions.

48



VALODU APGUVE: PROBLEMAS UN PERSPEKTIVA
LANGUAGE ACQUISITION: PROBLEMS AND PERSPECTIVES

XVII/ XV

© Liepajas Universitate, 2022
https://doi.org/10.37384/VA.2022.17.18.247

TibetieSu valodas specifika un macibu metodes Latvija

Specifics of the Tibetan Language and Teaching Methods in Latvia

Agita BALTGALVE

Latvijas Universitate, Humanitaro zinatnu fakultate
Azijas studiju nodala
Visvalza iela 4a, Riga, LV-1050
agita.baltgalve@inbox.lv

P&tijuma galvenais mérkis ir noskaidrot tibetieSu valodas macibu metodes un lietojuma
iesp&jas Latvija. Ta ka miisdienas Latvija ierodas arvien vairak budisma skolotaju no Eiropas un
Indijas, ka arT viesojas tibetieSu delegacijas no Kinas Tautas Republikas Tibetas autonoma regiona,
§1 Austrumu valoda ir kluvusi pieprastta. Eiropa 19. un 20. gadsimta galvenokart tika pé&tita klasiska
tibetieSu valoda, macibam izmantojot gramatisko tulkoSanas metodi, lai valodas apguveji varétu
tulkot budisma rakstus. Bet 21. gadsimta globalizacijas rezultata daudzi Latvijas iedzivotaji jau
nonak tiesa kontakta ar Tibetas kultiiru un tibetieSiem. Lidz ar to paradas reala nepiecieSamiba p&c
sarunvalodas prasmé&m, kuras, izmantojot komunikativas metodes, iesp&jams apgiit formala un
neformala veida.

Raksts strukturéts trijas dalas. Pirmaja dala no sociolingvistiska aspekta? tiek aplikota
tibetieSu valodas aktualitate Latvijas sabiedriba, par pamatu nemot tibetologu pétijumus un
statistiskos datus. Otraja dala, izmantojot kontrastivas lingvistikas pieeju®, iezimatas galvenas
atSkiribas starp tibetieSu valodu un latviesu valodu. Bet treSaja dala vispirms tiek izvértéta macibu
vide un tibetieSu valodas apguves iesp€jas Latvija. Tad tiek apliikotas iesp&jamas macibu metodes
un veidi, ka ar1 piedavats svarigako macibu materialu apskats un izvertejums.

Atslegvardi: tibetieSu valoda, latvieSu valoda, kontrastiva lingvistika, sociolingvistika,
pedagogija, sveSvalodu apguve Latvija.
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grupu atskirigu valodas lietojumu (mezolimenis), ka arT valodas un individa savstarp&jo mijiedarbibu (mikrolimenis)”
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Summary

The article offers a unique study on Tibetan language teaching methods and the usage in
Latvia. Nowadays, more and more Buddhist masters from Europe and India arrive in Latvia; they
are visiting Tibetan delegations from the Tibet Autonomous Region of the PRC. That is why the
demand of the Tibetan language in Latvia constantly increases. In Europe, in the 19th and 20th
centuries, the classical Tibetan language was mainly studied. The grammar-translation method
dominated in teaching and studies, so that language learners would be able to translate Buddhist
scriptures. But now, in the 21st century, thanks to the globalization, many Latvians have come into
direct contact with the Tibetan culture and Tibetans. Thus, there is a real need for conversational
skills, which can be acquired in a formal or informal way through communicative methods.

The article consists of three parts. In the first chapter a sociolinguistic approach is used to
illustrate the topicality of the Tibetan language in the Latvian society. In the second chapter the
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main differences of Tibetan and Latvian languages are highlighted from the perspective of
contrastive linguistics. But the most important is the third part of the research, which is based on
the author’s personal pedagogic experience, as well as on the theoretical and statistical conclusions
made in the first and second chapters. First, the learning environment and opportunities for learning
the Tibetan language in Latvia are evaluated, then the possible teaching methods and types are
analysed, but in the end the author enlists and evaluates the most important teaching materials.

Keywords: Tibetan language, Latvian language, contrastive linguistics, sociolinguistics,
pedagogy, foreign language teaching in Latvia.
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I11. Macibu Iidzekli, materiali un teksti valodu apguvei
Part I11: Teaching Aids, Materials and Texts for Language Acquisition
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Vardnicu lietoSana otras un tresas sveSvalodas apguve:
macisanas stratégija

Using Dictionaries in Second and Third Language Learning: The Learning Strategy

Silga SVIKE
Ventspils Augstskolas TulkoSanas fakultate
Inzenieru iela 101A, Ventspils, Latvija, LV-3601
silgas@venta.lv

Saja pétijuma sniegts ieskats darba ar vardnicam, kas ir viena no sveivalodas macisanas
strategijam. P&tijuma tiek analiz&ts, kada veida vardnicu lietosana var sekmét otras un tre$as
sveSvalodas apguvi, apkopojot teoriju un izstradajot un aprobg€jot panémienus un atbilstoSus
uzdevumus Sai strat€gijai, lai vardnica kliitu par nozimigu valodas apguves darbariku, ka ari lai
pilnveidotu paSvaditas maciSanas prasmes. P&tijuma rezultata ir apkopota teorija par izvéleto
tematu, izstradati materiali ievadnodarbibai par darbu ar vardnicam. Izstradatie materiali ir
izmantojami iesacgjiem sveSvalodas nodarbibas, kas apgiist vacu valodu ka otro vai treSo
sve$valodu. Sis macisanas stratégijas apguve noderés gan skoléniem skola, gan ari vélak, studgjot
augstskola.

Atslégvardi: vardnicu lietosana, otra svesvaloda, tresa sve§valoda, macisanas stratégija, pasvadita
macisanas.
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Summary

Learning strategies are important for controlling and optimizing the acquisition and use of
a foreign language. Regular use of strategies with specific work steps and tips helps students to
become more independent and reach their learning objective quicker. This study provides an insight
into one foreign language learning strategy — working with dictionaries. Dictionaries are not only
a tool for translation, but also an important part of language learning. This foreign language
acquisition tool is often undervalued, although proficient and appropriate use of dictionaries not
only strengthens the learner’s self-directed learning skills, but also their confidence in using the
foreign language. The research question: how can students acquire the learning strategy of using a
dictionary to enhance their foreign language skills and self-directed learning? The aim of the study
is to explore whether and how the use of dictionaries can contribute to learning a second and third
language by summarizing theory and developing and validating techniques and appropriate tasks
for this strategy to make the dictionary an important tool for language learning, as well as for the
development of self-directed learning skills.

The research has resulted in a summary of the theory on the chosen topic and the
development of materials for an introductory lesson on working with dictionaries. The study
concludes with a number of conclusions. The most significant of these are as follows. The use of
dictionaries as part of foreign language acquisition must be included in the group of resource use
strategies, which can be metacognitive or cognitive. First, students need to learn how to work with
printed dictionaries, which is also a good basis for future work with electronic dictionaries. Printed
dictionaries should be available in the lecture room to build the habit of using them. If they are not
available, students should be allowed to use electronic dictionaries. VVocabulary skills will certainly
improve language acquisition and give learners the confidence to make their own decisions about
the choice of language unit in their speech or a written text in a foreign language. The materials
developed under the research can be used in German language classes for beginners learning
German as a second or third foreign language. Acquiring this learning strategy will not only be
useful for students at school, but also later at university.

Keywords: dictionary use, second foreign language, third foreign language, learning strategy, self-
directed learning.
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Teksta loma sveSvalodu apguve
The Role of Text in the Language Acquisition

Agata BABINA
Liepajas Universitate, Humanitaro un makslas zinatnu fakultate,
Kiarmajas prosp. 13, Liepaja, Latvija, LV-3401
agata.babina@liepu.lv

Raksts sniedz ieskatu par Eiropas kopigajas pamatnostadneés valodu apguvé un 2020. gada
jaunaja macibu saturd ietverto teksta un tekstpratibas apguvi. Sie dokumenti skaidri norada uz to,
ka musdienas sveSvalodas biitiskaka loma ir tas lietojums sazina, un teksts tieck miné&ts ka viens no
sazinu veicinosiem didaktiskajiem resursiem valodas apguves procesa.

Raksta méginats atbildét uz jautajumiem: ko nozimé teksts svesvalodu apguves konteksta?
Kada veida teksti ir piem@roti sveSvalodu apguves veicinasanai? Kadu valodas elementu apguvi
veicina tekstu izmantoSana sves$valodu apguve? Kadas ir priekSrocibas literara teksta izmantoSanai taja?

Raksta merkis ir noskaidrot, kada nozime ir teksta, 1pasi literara teksta, izmantoSanai
sveSvalodas apguves procesa, analiz€jot dazadus aktualus saistoSos noteikumus un valodnieku
publikacijas par attiecigo t€mu.

Atslegvardi: teksts, literars teksts, mikrostasts, sveSvalodu apguve, Latvijas izglitibas standarts,
Eiropas kopigas pamatnostadnes valodu apguve.
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Summary

Nowadays language learning does not mean only philological and grammar studies, but
more and more emphasis is being placed on communication and acquisition of vocabulary and
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grammar in use by studying them in context. Common European Framework of Reference for
Languages (CEFR) that is a reference for all language teachers in Europe emphasizes the actual
need of plurilingual, communicative and creative approach in language teaching. Based on CEFR
new Educational Standard in Latvia, including foreign language teaching, has been introduced and
enters into force since September 2020. Both documents stress the importance of text use and
literacy training in language studies. Several authors admit that contemporary literary texts such as
flash fiction as well as song lyrics, advertisements and other texts can enrich the language learning
and serve as a basis for mutual discussions, philosophical reflections as well as creative oral and
written expression in the language classroom.

The present article seeks to answer the following questions:

- What does the text mean in the context of foreign languages studies?

- What kind of text is suitable for promoting foreign language learning?

- Which language specific elements can be taught by the use of texts?

- What are the advantages of using literary text in foreign languages studies?

The article aims to clarify the importance of the use of text, particularly literary text, in the
process of foreign language acquisition, by analyzing actual regulations and linguistic publications
on the subject.

The article reviews such terms as fext and literacy that are the clue words in the big ideas
introduced by a new Latvian Educational Standard. Both, the Standard and CEFR highlight the
importance of the text use and give precise indications as to how the language learner should work
with oral and written text in each of the language proficiency levels.

Different types of texts should be used in the learning process, from short dialogues,
advertising texts to literary texts, but before any text is selected. It should not be forgotten its
relevance to the specific target group of language learners, nor the didactic objectives of its use,
which should be the most comprehensive and advanced understanding of the text. Using a complete
text structure is more welcome instead of dividing shortening and adapting texts and losing the
whole purpose of them. Authentic texts form a language learner’s understanding of the target
language user’s culture, its society, philosophical thoughts, promotes the learner’s comprehensive
learning, creativity and critical thinking, and is a motivating material not only for learning the
language but also for practical communication in today’s European multilingual environment
language learner and user lives, both, in business and leisure environment.

Keywords: text, literary text, flash fiction, foreign language acquisition, Latvian educational
standard, Common European Framework of Reference for Languages.
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Cka3ka Kak JUHIBOAUAAKTHYECKHI pecypc HA 3aHATHSAX (PPAHIY3CKUM SI3BIKOM
Pasaka ka lingvodidaktiskais resurss francu valodas nodarbibas

Fairy tale as a linguodidactic resource teaching French

Ouaer BEJISIEB
Liepajas Universitate, Humanitaro un makslas zinatnu fakultate
Lielaja iela 14, Liepaja, Latvija, LV-3401
olegs.belajevs@liepu.lv

AKTYaJIbHOCTh MCCIICIOBAHUS 3aKJIIOYAETCSI B TOM, YTO (PPAHITY3CKHUN S3bIK KaK OJUH W3
MHOCTPAaHHBIX SA3BIKOB, M3ydarommxcsi B JlaTBuu, sBIsA€TCS BaXXHBIM YUEOHBIM IPEIMETOM,
CIIOCOOCTBYIOIIMM  COBEPIICHCTBOBAHMIO KOMMYHUKAaTHBHOM KYyJIbTYPbl W  Pa3IBUTAIOLIHA
I'PaHULbl TIO3HABATEJIBHBIX BO3MOXKHOCTEN ydamuxcs. JIMHrBoguIakTHUeCKass MHOTOIUIAHOBOCTD
CKa3KH SIBJISIETCS aKTYaIbHOM MPOOJIEMOI KaK B TEOPETHUECKOM, TaK M B IPAKTUYECKOM ILIAHE.

Ilenp mpeanoKeHHON cTaTbM — IOKa3aTh CKa3Ky Kak B OHTOIE€HE3e, Tak U B Cyry0o
IpakTU4eckoM pakypce. Ha ypoke ¢ppaHily3cKoro si3plka CKa3Ku UCHOIb3YKOTCS AJIs JOCTUKEHUS
IIPAKTUYECKHUX, 00pa30BaTEIbHbIX, BOCIUTATEIBHBIX U Pa3BUBAIOILUX LIEJIEH.

KuoueBbie cioBa: ckaska, urpa, GOpMHUpPOBAaHHE KOMMYHHKATUBHOW KOMIIETCHIIMH, ACTICKTHI
SI3bIKa, peUeBbIC (PYHKIINH, LIETH 00YUEeHUs, peueBas HaIlPaBICHHOCTh YPOKa, (hOPMbI OOIIECHUS.
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Kopsavilkums

P&tijums ir aktuals, jo francu valoda ka viena no sveSvalodam, ko macas Latvija, ir svarigs
macibu priekSmets, kas veicina komunikativas kultiiras pilnveidi un paplaSina valodas apguvéju
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1zzinas iespéju robezas. Pasakas lingvodidaktiska daudzpusiba ir aktuala probléma ka teoréetiski, ta
ari praktiski. ST raksta mérkis ir paradit pasaku ka ontogen&zg, ta ar tiri praktiska rakursa. Franéu
valodas stundas pasakas tiek izmantotas, lai sasniegtu praktiskus, izglitojoSus, audzinoSus un
attistoSus mérkus. Lidztekus lingvistiskajam aspektam pasaka var tikt efektivi izmantota dazadu
runas darbibas veidu — lasiSanas, klausiSanas, runasanas un rakstiSanas — izveidé un attistiba.

Praktiskie mérki tiek sasniegti, pateicoties tam, ka pasaku izmantoSana spéles situacijas
veicina saskarsmes iemanu attistibu, tadu runas darbibas priekSnosacijumu izveidi, kas tuvinati
dabiskajai saskarsmei sveSvaloda. Turklat, stunda modelg&jot realas saskarsmes situaciju, valodas
apguvéju partapSana pasaku personaza uztur vinos interesi par macibu procesu un rada labveligu
psihologisko klimatu. Pasaku izmanto$ana ir viens no darbibas veidiem stunda, kam ir liela nozime
personibas izveidg€, tas emocionalas, intelektualas un tikumiskas attistibas nodrosinasana. Pasaka
ka bagats lingvoteritorials resurss valodas apguvéjiem palidz pilnveidot vina uzmanibu, atminu un
domasanu. Ilggad&ja personiga darba pieredze lauj apgalvot, ka maciSanas, izmantojot pasakas, ir
aizraujosa un paaugstina motivaciju apgit svesvalodu.

Atslégvardi: pasaka, spéle, komunikativas kompetences izveide, valodas aspekti, runas funkcijas,
macibu mérki, stundas valodiska virziba, saskarsmes formas.

Summary

The relevance of the study lies in the fact that French is one of the demanded foreign
languages studied in Latvia and is an important academic subject. It contributes to the improvement
of communication culture and pushes the boundaries of students' cognitive capabilities. The
linguodidactic versatility of a fairy tale is an urgent problem, both in theoretical and practical terms.
The purpose of this research is to consider the tale, both in ontogeny and in a purely practical
perspective. In the French classroom, we use fairy tales to achieve practical, educational, and
developmental goals. Along with the linguistic aspect itself, a fairy tale can be effectively used for
the formation and development of main types of speech activity: reading, listening, speaking, and
writing.

Practical goals are achieved because the use of material from fairy tales in game situations
contributes to the development of communication skills. This creates conditions for speech activity,
close to natural communication in a foreign language. In addition to the fact that the environment
of real communication is simulated in the lesson, students transform themselves into fairy-tale
characters. This approach keeps them interested in the learning process and creates a favorable
psychological climate. The use of fairy tales is such an activity in the lesson that is of great
importance for the formation of personality, provides the emotional, intellectual, and moral
development of the student. A fairy tale as a rich linguistic and cultural resource helps the student
to develop his/her attention, memory and thinking. Many years of personal experience allows me
to assert that learning languages through fairy tales enables a teacher to: rely on a quality resource;
deliver quality classes that teach students a second language; bring positive language learning into
a classroom; engage learners both cognitively and emotionally; help students to gain a deep and
satisfying understanding of language; find personal enjoyment in a resource; provide a different
approach to learning language; give students ownership of their learning of a new language and
equip them with language tools for their future.

Keywords: fairy tale, game, communicative competence, aspects of language, speech functions,
learning objectives, speech goals of the lesson, forms of communication.
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LatvieSu valodas apguve diaspora, izmantojot ClassFlow izglitibas platformu:
process un rezultati

Latvian Language Acquisition in the Diaspora Using the ClassFlow Educational
Platform: Process and Results

Linda KRASTINA
LatvieSu valodas agentiira
Lacplesa iela 35-5, Riga, Latvija, LV-1011
linda_krastina@inbox.lv

Zenta ANSPOKA
Liepajas Universitates Izglitibas zinatnu institits
Lielaja iela 14, Liepaja, Latvija, LV-3401
zenta.anspoka@lu.lv

Petijuma aktualitate izriet no valsts politikas: palidz&t diaspora dzivojoSajiem Latvijas
valsts piederigo gimenu bérniem un jaunie$iem nepazaudét piederibas izjitu Latvijai, saglabat un
attistit savu identitati, valodu, latvieSu nacionalas kultiiras vertibas. TreSo gadu LatvieSu valodas
agentiira 7 lidz 15 gadus veciem diasporas skoléniem piedava latviesu valodas apguvi digitala
klas€, izmantojot ClassFlow izglitibas platformu. Uzkrata pieredze lauj spriest par darba
organizaciju, rezultatiem un risinamam problémam.

Raksta mérkis ir analizét diasporas skolénu latviesu valodas apguves procesu un macibu
rezultatus, izmantojot ClassFlow izglitibas platformu.

P&tijuma teorétisko pamatu veido pedagogijas un lingvodidaktikas teorijas. Empiriskie dati
legiiti, analizgjot diasporas skolénu diagnostic€joSo darbu rezultatus un aptaujajot skolénu vecakus.
P&tijuma rezultati lauj secinat, ka 53 % diagnosticéto skolénu vérojama pozitiva latvieSu valodas
attistibas dinamika. Tas izskaidrojams ar regularu un meérktiecigu valodas apguves procesu
profesionalu skolotaju vadiba. Integréti ar latvieSu valodas apguvi, diasporas skoléni paplaSina
zinaSanas ari par Latvijas kultliru, geografiju, vésturi un pasreiz&jiem notikumiem Latvija.

Atslegvardi: diasporas skoléns, latvieSu valodas macibu process, sasnieguma dinamika,
diagnosticéSana.
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Summary

The topicality of the research comes from the state policy to help the children and youth’s
families belonging to the Latvia State living in the diaspora not to lose their sense of belonging to
Latvia, preserve and develop their identity, language, values of Latvian national culture. The
Latvian Language Agency has been offering 7-15-year-old diaspora pupils the acquisition of the
Latvian language in the digital class for three years, applying the ClassFlow educational platform.
Some experience has already been accumulated which enables us to judge the work process,
outcomes and problems to be solved.

The goal of the article is to analyse the diaspora pupils’ Latvian language acquisition
process, applying the ClassFlow educational platform, and outcomes of the learning achievement.

The theoretical base of the research consists of the pedagogical and linguodidactics theory.
The empirical data has been obtained analysing the results of the diaspora pupils’ diagnostic work
and their parents’ surveys. The diagnostics of the distance learning pupils’ Latvian language skills
was implemented in autumn 2019 and repeatedly in spring, 2020 for 196 pupils in a group of 31
LLA distance learning classes. Two structurally and evaluatively equivalent diagnostic tests were
developed. At the end of the school year the results of the pupils’ learning success were compared
and the analysis of the success dynamics was carried out. 107 respondents or 53.5% of the LLA
distance learning pupils’ families in 299 countries all over the world took part in the parents’
survey.

In distance learning classes diaspora pupils acquire the Latvian language as a foreign
language. During the learning process, integrated acquisition of content and language is ensured.
The diagnostic tests have been made, taking into account the descriptions of the Latvian language
proficiency levels. The tests include thematically related tasks in order to diagnose the acquisition
of all principal language skills. Within the framework of the topic, the pupils' knowledge of Latvian
cultural traditions and social events is also diagnosed.

The results of the research show that 53% of the diagnosed pupils have a positive dynamics
of language development, which can be explained by a regular and purposeful language acquisition
process under the guidance of professional teachers. Integrated with language learning, diaspora
pupils also expand their knowledge of Latvian culture, geography, historical facts and current

65


https://maciunmacies.valoda.lv/wp-content/uploads/2019/10/A1_A2_B1_B2_Prasmes_limeni.pdf
https://maciunmacies.valoda.lv/wp-content/uploads/2019/10/A1_A2_B1_B2_Prasmes_limeni.pdf
https://maciunmacies.valoda.lv/wp-content/uploads/2019/10/C1_C2_Prasmes_limeni.pdf
https://valoda.lv/wp-content/uploads/docs/E-Gramatas/10-Met_LAT_3.pdf
https://valoda.lv/wp-content/uploads/docs/E-Gramatas/10-Met_LAT_3.pdf
https://www.izm.gov.lv/sites/izm/files/izmpamn_240820_vvpp1.pdf
https://www.diaspora.lu.lv/fileadmin/user_upload/lu_portal/projekti/diaspora/petijumi/Atgriesanas_apstakli_DMPC_05-04_GALA.pdf
https://www.diaspora.lu.lv/fileadmin/user_upload/lu_portal/projekti/diaspora/petijumi/Atgriesanas_apstakli_DMPC_05-04_GALA.pdf

VALODU APGUVE: PROBLEMAS UN PERSPEKTIVA
LANGUAGE ACQUISITION: PROBLEMS AND PERSPECTIVES

XVII/ XV

events in Latvia. 47% of respondents' dynamics of language learning outcomes are influenced by
irregular attendance of classes, lack of motivation to learn Latvian while living outside Latvia,
insufficient parental support, heavy workload at home country school, pupil’s individual
characteristics, insufficient technical support of the learning process by the pupil’s family, lack of
the natural language environment, etc.

Cooperation with the children’s parents is essential for teachers, since both the quality of
classes and work planning, respecting the pupils’ needs, depend on the parental support.

The research raises a question for further studies — how to organize a common diagnostics
of the acquired experience for those diaspora distance learning pupils who have a high level of the
Latvian language skills.

Keywords: diaspora pupil, Latvian language learning process, success dynamics, diagnostics.
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Ubungsportale und mobile Apps im Fremdsprachunterricht
Uzdevumu vietnes un mobildas lietotnes svesvalodu macibam

Exercise Sites and Mobile Applications for Foreign Language Learning

Tomas GODIS
Universitét in Trnava, Pddagogische Fakultit
Hornopotoc¢na 23, 918 43 Trnava, Slowakei
tomasgodis@gmail.com

Der Einsatz elektronischer Medien im (Fremdsprachen-)unterricht ist kein neues
Phdnomen. Schon um die Jahrtausendwende wurden im Unterricht interaktive Tafel, Radio,
Fernseh- und Videotechnik oder Computertechnik genutzt. Seitdem entstanden jedoch viel
modernere und leistungsfahigere Technologien, die den Unterrichtsprozess wesentlich beeinflusst
haben. Heute sind es vor allem moderne Sprachlernprogramme und mobile Apps, die immer mehr
ihren Weg in den Unterricht finden. Dank ihnen entstehen neue Methoden und Vorgehensweisen
beim Lehren wie auch Lernen. Es gibt ein breites Angebot an diversen Sprachlernprogrammen, die
den Unterricht effektiver machen und dank welcher der Lehrer die individuellen Lehr- und
Lernbediirfnisse seiner Studenten viel besser als friiher reflektieren kann. In dem folgenden Beitrag
mochten wir uns daher mit einigen Sprachlernprogrammen niher beschéftigen, wobei unser
Augenmerk insbesondere auf ihren Einsatz im Unterricht liegt.

Schliisselworter: Blended learning, Sprachlernprogramme, Ubungsportale,
Fremdsprachenunterricht.
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Summary

There are three types of teaching and learning programs in foreign language teaching today.
First, there are tutorial programs that can be understood as a collection of various exercises or
working materials that represent an alternative to printed materials. These are primarily exercise
portals where the teacher can find exercises with which he can reflect the teaching needs of his
students. These programs are very suitable for the fixation phase or the repetition phase of the
lesson, but also for home preparation for the lesson. The student can freely choose the forms of
exercise, the content of the course and the time required to work through the exercises. After each
activity, the student receives feedback and so he knows whether he has sufficiently mastered the
structures that have been practiced or whether he should repeat them again. Well-known exercise
portals include, for example, the portal from Hueber Verlag — hueber.de, Islcollecollective.com or
Mein-deutschbuch.de.

The second group of programs for foreign language teaching are complex programs. These
are complex language courses that were created for self-learners but can also be used in classic
lessons. They do not represent a collection of independent exercises, but a coherent unit of
exercises, the aim of which is to bring users to a higher level of language skills. These programs
can be used in the fixation phase, the repetition phase of the lesson or as preparation for the lesson.
Even complex programs enable the student to choose the form of exercise or the time necessary for
working on it. In this way, individual learning needs of the student can be respected, and the lessons
become more autonomous. Well-known complex programs include Duolingo, Babbel, Lingvist,
and others.

Constructive programs represent the third group of teaching and learning programs. They
are more like language assistants that help students improve their writing skills. The students use
this assistant when they produce a presentation, essay, dictation, or other written work. With
constructive programs, they can control the grammatical, orthographic, stylistic structure of their
linguistic expression. They also learn how a specific document should look graphically (e.g., a
letter of motivation, curriculum vitae, complaint etc.). The Grammarly or Languagelab programs
are among the best-known constructive programs.

Technologies are developing very quickly today — many new programs or mobile apps for
foreign language teaching are also emerging. It is to be believed that in the future the learning and
teaching programs will form a standard in the teaching process. For this, however, the educational
institutions have to prepare the future teachers very well today and offer them workshops or courses
to acquire media competence.

Keywords: blended learning, language learning programs, exercises portals, foreign language
teaching.
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LatvieSu valodas elektroniska rokasgramata —
didaktikas un tehnologiju korelacija

Latvian Language Handbook Online —
Correlation of Didactics and Technologies
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Latvijas Universitate, Matematikas un informatikas instittita
Maksliga intelekta laboratorija, Raina bulv. 19, Riga, Latvija, LV-1586
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Pétijuma objekts ir ,LatvieSsu valodas rokasgramata” (valodasrokasgramata.lv), kas
izstradata ka daudzfunkcionals informativi praktisks elektronisks lidzeklis jebkuram latvieSu
valodas apguv&jam. P&tijuma mérkis ir raksturot trispus€ju korelaciju starp (1) didaktikas principu
ievéroSanu elektroniska macibu Iidzekla izstradeé, (2) cilveku maciSanas paradumiem un
(3) misdienu tehnologiju sniegtajam iesp&jam un ierobezojumiem.

Pétijuma mérka sasnieg8anai svarigi noskaidrot vairakus jautajumus, kas precizi formuléti
raksta ievada un izversti teksta.

Atslegvardi: rokasgramata, didaktikas principi, digitalie macibu resursi, tieSsaistes macibu
materiali valodas jautajumu apguvei.

Avots

Latviesu valodas rokasgramata, 2018. Red. Anna Vulane, Ilga Jansone.  Pieejams:
valodasrokasgramata.lv
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Summary

The concept of correlations as an indicator of cross-compliance and relations has been
widely used not only in natural sciences and in engineering. It is also increasingly viewed in the
sub-sectors of social sciences and the humanities, to describe the interrelation between phenomena,
concepts, events, etc. In this study, correlation is used as a measure of relation to determine how
strong and interacting the relationship between two different systems is — the principles of modern
didactics and the functions of a learning tool, respectively, application capabilities.

The handbook essentially is a compilation of the main information for practical purposes.
It is a type of teaching aids in which development and preparation of certain didactic principles,
such as scientific and visualization, systematic and sequence, readability, accessibility, are
respected. However, a modern learning process is inconceivable without several other didactic
principles as well (e.g., free creative activities, positive emotional background of learning, linking
learning experience to real life, intellectual activities and self-expression options of pupils, etc.).
When designing a handbook for use in the electronic environment, a balance between the
conditions of good practice in the didactics and opportunities and limitations of technologies must
be found.

The handbook uses various technological solutions:

(1) Multimedia allows using text, pictures, audio, and video in the explanation of study
content. (2) Hyperlinks allow providing quick access to appropriate information both in different
sections of the handbook and on the Internet. (3) Interactivity, which ensures the involvement of
the learner in the learning process, the choice of topics and the order in which they are acquired,
and to perform self-testing tasks, etc. The handbook is developed by implementing best practices
in responsive design, i.e., the content of the material is equally well-comprehensible on different
screens (computer screen, tablet, smartphone).

The object of the research is the “Latvian Language Handbook” (,,Latviesu valodas
rokasgramata”; valodasrokasgramata.lv), which has been developed as a multifunctional
informative practical electronic tool for any Latvian language learner. The study aims to
characterize a tripartite correlation between 1) adherence to didactic principles in the development
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of electronic teaching aid, 2) human learning habits, and 3) the opportunities and limitations of

modern technology.

To achieve the aim of the study, it is important to clarify several issues:

- Whether technology is a sufficiently motivating language learning tool that could lead to a
waiver of one or another of the didactic principles; whether the correlation can be characterized
as a mutually positive factor, i.e., the more limited the potential of the electronic learning tool,
the more effective the respect of didactic principles should be, and vice versa.

- How current capabilities (text, audio, images, and interactivity) offered by an electronic learning
tool correlate with the learner’s creativity, and self-expression; tests and self-tests do not allow
for several correct solutions, they must be “unambiguous”, verifiable with computer tools.

Keywords: handbook, principles of didactics, digital learning resources, online learning materials,
and exercises for learning language issues.
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Dokumentala animacijas filma ka daudzslanains macibu materials
latvieSu valodas ka sveSvalodas nodarbibas

Documentary Animation Film as a Multimodal and Multidisciplinary Text
to Teach Latvian as a Foreign Language Abroad

Solvita BERRA (BURR)

Latvijas Universitates LatvieSu valodas institiits
Kalpaka bulv. 4, Riga, Latvija, LV-1050
VaSingtonas Universitates Skandinavijas studiju fakultate
Raitt Hall 318-353420, Seattle, USA, WA-98195
solvita.burr@gmail.com

Valodas maciSana ar literaro tekstu starpniecibu ir tradicionals temats lingvodidaktika un
ierasta pedagogiska prakse. Teorétiskas literatiiras izp&te rada, ka animacijas filmas izmanto$ana
macibu noliikiem ir nepietickami aprobéta un analizéta. ST raksta mérki ir: 1) teordtiski iztirzat
animacijas filmas potencialu valodas izglitiba; 2) izvertet tieSsaisté aprob&tu macibu darba ciklu ar
dokumentalo animacijas filmu ,,Mans milakais kar$”, macot latvieSu valodu ka svesvalodu otra
studiju gada studentiem Vasingtonas Universitaté (Sietla, ASV), un §1 macibu darba pedagogiskos
rezultatus.

P&tijuma praktiska dala ataino, ka macibu darbs ar animacijas filmu studentiem ir bijis gan
interesants, gan intensivs un sarezgits, tacu tas ir rezult&jies augstos sasniegtos rezultatos: prasmé
uztvert multimodala teksta gan galveno informaciju, gan art atseviSkas detalas un izmantot uzkratas
valodas zinaSanas prakse, veidojot savus tekstus. Tad€jadi var secinat, ka izveleta animacijas filma
ir piem&rota universitates Itmena studijam, lai runatu par filma aktualiz&tajiem un studentu vecumam
atbilstoSiem tematiem, vinu latvieSu valodas prasmes Itmeni nevienadojot ar domasanas Iimeni
kopuma.

Atslégvardi: animacijas filma, sociala semiotika, funkcionala lingvistika, semiotiskie resursi,
latvieSu valoda, sveSvalodas apguve.

Macibu darba izmantotie materiali

Brikmane 2020 = Brikmane, Zane. ,,Vienmér gatavs!” — filma ,,Mans milakais kar$” dodas pie
skatitajiem. Latvijas Sabiedriskie Mediji, 2020 [sk. 2021.g. 15.aug.]. Pieejams:
https://www.lsm.lv/raksts/kultura/kino-foto-un-tv/vienmer-gatavs--filma-mans-milakais-kars-
dodas-pie-skatitajiem.a375426/

Burkovska-Jakobsena 2020 = Burkovska-Jakobsena, l1ze. Mans milakais kars. Ego media, 2020.

Delfi Kultura 2020 = Atminas un vésture. 10 dokumentali fakti jaunaja filma ,,Mans milakais
kar§”. Delfi Kultira, 2020 [sk. 2021. g. 15. aug.]. Pieejams:
https://www.delfi.lv/kultura/news/screen/atminas-un-vesture-10-dokumentali-fakti-jaunaja-filma-
mans-milakais-kars.d?id=52469123

Leiskalne 2020 = LeiSkalne, Daniela. Recenzija par filmu ,,Mans milakais kar$”. Rigas Valsts
2. gimnazija, 2020 [sk. 2021. g. 15. aug.]. Pieejams: https://rv2g.edu.lv/index.php/lv/notikumu-
apskats/skolas-soma/recenzija-par-filmu-mans-milakais-kars
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My Favorite War 2019 = Rezisore par filmu Mans milakais kars. My Favorite War,
2019 [sk. 2021. g. 15. aug.]. Pieejams: https://www.youtube.com/watch?v=irNeLInmIhE

Profesiju pasaule 2020 = Intervija ar Antru Gabri, laikraksta ,,Neatkariga Rita Avize” zurnalisti.
Profesiju pasaule, 2020 [sk. 2021. g. 15. aug.]. Pieejams: http://www.profesijupasaule.lv/intervija-
zurnalists

Ulmane 2020 = Ulmane, Marika. Recenzija par filmu ,Mans milakais kar§”. Brocénu
vidusskola, 2020 [sk. 2021. g. 15. aug.]. Pieejams:
https://www.brocenuvsk.Iv/2020/12/03/recenzija-par-filmu-mans-milakais-kars/

Viese 2020 = Viese, leva. Mans milakais kars. Un patiesiba. Kino Raksti, 2020 [sk. 2021. g.
15. aug.]. Pieejams: https://www.kinoraksti.lv/domas/mans-milakais-kars-un-patiesiba-695
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Summary

Language teaching through literary texts is a traditional topic in linguodidactics and a
common pedagogical practice. Theoretical studies show that the use of animated film for teaching
purposes is insufficiently tested and analyzed so far.

The aims of the article are twofold: 1) to theoretically discuss the potential of animated film
in language education; 2) to evaluate a learning module regarding the documentary animation film
“My Favorite War” (llze Burkovska-Jakobsena 2020) practiced in a Latvian language course at the
University of Washington (USA), and results of students’ work, highlighting the learning model’s
pedagogical strengths.

The structure of the article consists of four parts. The first part provides an overview of
theories used in research to comprehensively analyze films and offers principles for semiotic
analysis of films for educational purposes. The second part formulates criteria for the selection of
an animated film to teach Latvian as a foreign language and gives a brief description of the selected
film. The third part describes a learning module course regarding the selected animation film. The
fourth part evaluates the results achieved by students and the effectiveness of the learning module
from the point of view of educator and students. Finally, the main conclusions are summarized and
recommendations for further research directions and pedagogical practices are provided.

The practical part of the research proves that the learning module regarding the
documentary animated film “My Favorite War” has been interesting, intensive, and complex, but
it has resulted in high students’ results: the ability to identify and comprehend both the main
information and specific details in multimodal text and the ability to create their own texts, utilizing
language knowledge and skills. Thus, it can be concluded that the selected film is suitable for
university-level studies to talk about the topics significant in the film and corresponding to the age
of the students, without equating their level of Latvian language skills with the level of their
thinking capabilities.

Keywords: animation, social semiotics, functional linguistics, semiotic resources, Latvian, foreign
language.
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Developing Business English Learners’ Speaking Skills
Using Framework Material

Grafisko attelu izmantoSana biznesa anglu valodas studentu
rundasanas prasmju pilnveidei

Jevgenija SELIVANOVA

The University of Latvia, Faculty of Humanities,
Centre of Applied Linguistics
Visvalza str. 4a, Riga, Latvia, LV-1050
jevgenija_s@inbox.lv

One of the major consequences of globalization is the increased use of English as a means
of business communication all over the world. Hence, the necessity of developing business English
speaking skills using efficient materials has become a core necessity. Therefore, the aim of the
research was to ascertain the effectiveness of framework materials in business English learners’
speaking skills development. In order to achieve it, the case study used observation as a research
tool to follow the students’ task completion process and interaction. The results revealed both
advantages and difficulties of framework materials application. Nevertheless, it was concluded that
these materials can be utilized as an effective means of spoken fluency and accuracy development.
It is recommended that framework materials should be used as a supplement to the course.

Keywords: Business English, speaking skills, framework materials, fluency, accuracy.
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Kopsavilkums

Saja publikacija tiek raksturota grafisko materialu izmanto$ana biznesa anglu valodas
studentu runasanas prasmju pilnveidei. Témas aktualitati nosaka pasaul€ notiekoSie globalizacijas
procesi, kuru rezultata lietiSkas anglu valodas ka komunikacijas lidzekla izmantoSana klist aizvien
plasaka. Anglu valodas zinaSanam, nemot véra biznesa jomas specifiku, ir jabiit pietickami labam,
lai kvalitativi veiktu ar darjjumiem saistitos uzdevumus, kuri attiecas ne tikai uz rakstveida, bet
lielakoties uz mutvardu sazinu, seviski saistiba ar sarunam, komand&umiem, prezentacijam,
telefonsarunam, parrunam utt. Tadas situacijas ir janem vera valodas plidums un precizitate, kas
ir butiski lietiSkas komunikacijas prasmju pilnveides komponenti. Lidz ar to nepiecieSamiba péc
biznesa anglu valodas komunikacijas prasmju pilnveides, izmantojot efektivus macibu materialus,
klust arvien aktualaka.

Nemot veéra iepriek§ minéto, veikta pétijjuma merkis bija noskaidrot grafisko att€lu
efektivitati biznesa anglu valodas runasanas prasmju pilnveide.

Pirms grafisko att€lu praktiskas izmantoSanas biznesa anglu valodas nodarbibas, bija
nepiecieSams tos definét, ka ar1 noskaidrot to lietoSanas principus. Visparinot dazadu zinatnieku
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petijumus, grafiskos att€lus ir iesp&jams definét ka uzdevumus, att€lotus tabulas, kuri sakuma ir
jaaizpilda un p&c tam ierakstita informacija jaatspogulo konkrétaja temata.

Petijuma tika iesaistitas divas biznesa anglu valodas grupas, kopa 26 dalibnieki. Tie bija
dazada vecuma studenti no dazadam nodarboSanas jomam, ar dazada Iimena valodas zinaSanam un
tas apguves motivejosiem faktoriem, ka personiga motivacija, nepiecieSamiba lietot valodu darba
vai arT darba dév€ja finanséti kursi. Grafisko att€lu materiali tika atlasiti un modificéti lietoSanai,
nemot vera iepriek§ min€tos faktorus. Izmantojot dazadus grafiskos att€lus biznesa anglu valodas
macibu procesa, var secinat par atklatajam priekSrocibam, piemé&ram, lietojuma vienkarsiba,
iespéja tos izmantot ar dazadu studentu skaitu grupa, ka ar1 studentiem ar dazadu zinaSanas limenti;
materiali veicina studentu runasanas prasmju organizaciju, tos var lietot tadu valodu aspektu
pilnveidei ka precizitate un runas plidums, ka ar1 grafisko att€lu sagatavoSanai nav nepiecieSams
parak daudz laika, un tie var tikt prezenteti dazados veidos.

Neraugoties uz esoSajam priekSrocibam, grafisko att€lu materialiem ar1 ir noteikti
ierobezojumi. Aktivi, ekstraverti studenti giist no tiem labumu, savukart intravertiem studentiem
uzdevumi var likties sarezgiti, jo viniem ir griti attistit savu domu vai sniegt sava viedokla
skaidrojumu. Vél ka trikumu var minét faktu, ka ne visi studenti ir sp&jigi uztvert vizualo
informaciju, tapec macibu process var aiznemt daudz laika.

Tomér, neskatoties uz trilkumiem, secinams, ka grafisko att€lu materialus var lietot ka
efektivu runasanas prasmju pilnveides lidzekli. lesakam lietot Sos materialus ka kursa
papildinajumu izvél&tajai macibu gramatai.

Atslegvardi: biznesa anglu valoda, runasanas prasmes, grafisko attelu materiali, runas pliidums,
precizitate.
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JAuaaKkTuyecKkre Urpbl HA 3AHATHAX 110 NPEeNnoAABaHUI0 (PaHIY3CKOI0 sI3bIKA
Didaktiskas spéles francu valodas mactbu nodarbibas

Didactic Games in the French Language Classroom

Ouaer BEJISIEB
Liepajas Universitate, Humanitaro un makslas zinatnu fakultate
Lielaja iela 14, Liepaja, Latvija, LV-3401
olegs.belajevs@liepu.lv

Urpa sBiasieTcss OJHUM U3 BHUJIOB JAESTEIbHOCTU YEJIOBEKA, KOTOPBIH HMMeeT OOoJbIlIoe
3HaueHue ans (GopmupoBaHus JTUYHOCTH. Mrpa kak ¢opma cBOOOJHOTO CaMOBBISBICHUS
IIpeNIoJIaraeT peajbHyl0 OTKPBITOCTh MHPY BO3MOXHOTO M pa3BEpPThIBaeTCs MO0 B BUIE
COCTSI3aHMsI, TMOO B BUJE MPEACTABICHUS KaKUX-TM00 CUTYallHii, CMBICTIOB M cocTossHUA. Ocoboe
MECTO 3aHUMAIOT 3BPUCTHYECKHE HUIPBI: «MO3TOBOM IITYPM», «KOJJIEKTUBHBIM TBOPUYECKHI
METONl», «Mopdonorudeckuil smuk». JlugakTudeckas urpa peaiu3yer 0oO0ydarolrylo,
Pa3BUBAIONIYI0 M BOCIUTATEIbHYIO (YHKIMHU. Pa3BHBAIOIIUI MOTEHIIMA WIPHI 3aKJIIOYAETCS B
YHUKQJIbHONM  BO3MOXHOCTH Uil (OPMHpOBaHHS  METOJOJIOTMYECKOH  KYJIbTYpPHl H
KOMMYHUKATUBHON KOMITETEHIIUH.

KiroueBble ciioBa: augakTHuecKas urpa, QpaHIy3CKUil s3bIK, yu€ba uepes3 Urpy, MOTHUBALUS,
YMEHHUE U HaBbIKM, KOMMYHHUKATUBHAs CUTYallus, I3bIKOBOM KO, pedieKkcus, AUaior.

Jlureparypa

Caétano 2017 = Caétano, Marie-Laurentine. Les figures de style et autres jeux de mots, vol.
1, 2. Paris: Editions GARNIER, 2017.

Rivais, Yak 1992 = Rivais, Yak. Jeux de langage et d’écriture. Paris : Retz, 1992.

Soulié 2019 = Soulié Julien. Objectif zéro faute en 5 minutes par jour. Paris: Editions First,
2019.

AnnpeeB 1988 = AmnpapeeB, Bajentun. Juanekmuxa eocnumauus u camMo80CHUMAHUSA
meopueckou auunocmu. Kazanps: M3n-8o KI'Y, 1988.

ApcranoB 1980 = ApcranoB, Mapat. [Ipooaiemno-mooenvHoe obyuenue: 60nPocsvl meopuu u
mexnonoauu. Anma-Ata: Mekremn, 1980.

bepu 1999 = Bbepn, Jpuk. Uepsl, 6 komopwvie ucparom noou: llcuxonoeus uenoseueckux
ezaumoomuouenuti. Mpiack: 000 «ITomyppu», 1999.

Brirorckuii 1991 = Beirorckmii, JleB. [ledacocuueckas ncuxonocus. Mocksa: Ilemnaroruka,
1991.

I'panoBckas 1988 = I'panoBckasi, Pana. Onemenmor npakmuyeckou ncuxonozuu. JIeHUHrpan:
Hzn-so JIT'Y, 1988.

Kaiiroa 2007 = Kaiiroa, Poxe. Mepvr u noou. CTaThul M 3CCE MO COLMOJIOTHH KYJIbTYPHI.
Mocksa: OI'H, 2007.

Kapambimesa, lBanuenko 2001 = KapamsbimeBa, Tarbsina, UBanyenko, AHHA. Vpoxu
@panyyscroeo sazvika. Cankt-Ilerepoypr: KAPO, 2001.

78


https://doi.org/10.37384/VA.2022.17.18.425
mailto:olegs.belajevs@liepu.lv

VALODU APGUVE: PROBLEMAS UN PERSPEKTIVA
LANGUAGE ACQUISITION: PROBLEMS AND PERSPECTIVES

XVII/ XV

JleontreB 1983 = JleonTbeB, Ajekceii. 30pannvle ncuxonocuueckue npouszsederus. MockBa:
Ilemaroruka, 1983.

Peoxak 2008 = Peizkak, Hataawbs. 200 obyuarowux uep Ha 3aHamusx uHOCMpPAHHbIM S3bIKOM.
Mocksa: Actpensb, 2008.

Xéitsunra 1992 = Xéiismnra, Moxan. Homo ludens. B menu 3asmpawmnezo Ons. Mocksa:
IIporpecc, 1992.

OnbkoHUH 1978 = dabkonun, danuna. /lcuxonoeus uepsi. Mocksa: Ilenaroruka, 1978.

Kopsavilkums

Pieaugosa interese par sveSvalodu apguvi Latvija, tostarp arl par francu valodas ka
svesvalodas apguvi, ir misdienu Ipatniba. Sis neapstridamais stavoklis nosaka ar $o tematiku
saistita raksta rasanas aktualitati. Izglitojamiem, kas izv€l&jusies apgtt francu valodu, ir pavisam
atSkiriga motivacija. Turklat visi skaidri saprot, ka labas sveSvalodu zinasanas ir obligats
priekSnoteikums karjeras izaugsmei un atsléga, kas atver mums durvis uz citu kultiiru.

Neraugoties uz metozu un panémienu daudzveidibu, ko izmanto maciSanas prakse, veidojas
izpratne, ka jebkura macibu posma nekadi nevar iztikt bez sp&lém un radoSiem uzdevumiem. Ar
speléem stundas kliist saistosakas un rodas daudzveidiba sveSvalodas macibu procesa, Saja
gadijuma — francu valodas. Dazas spéles ir virzitas uz mutvardu un rakstu valodas attistibu apguves
sakumposma. Citi spélu veidi var bt virziti uz logiskas domasanas, atminas, fantazijas treninu un
valodas apguvéju leksikas krajuma paplasinasanu.

Didaktiskas spéles ir macibu procesa sastavdala un iegiist Ipasu nozimi misdienu
komunikativas pieejas konteksta svesvalodu apguve.

Spéle ka cilveka brivas pasizpausmes forma pieprasa realu atvertibu iesp&ju pasaulei un tiek
stenota vai nu sacensibu forma, vai att€lojot kaut kadas situacijas, nozimes un stavoklus. Visu
spelu kopumu var izt€loties ka sastavoSu no trim apakS$grupam: p€tnieciskas spéles, vertejosas
speles un didaktiskas spéles. Didaktisko sp€lu pamatmerkis ir noteikts rezultats spelétaju macibu
procesa. Tadas spelés svarigaks ir pats spéles process, kura notiek izglitojamo attistiba, bet ne
rezultats, kas jau iepriek§ ir zinams. Didaktiskajai spélei ir izglitojoSa, attistoSa un audzinoSa
funkcija. Zinatnieki uzskata, ka spéles dalibnieki apgiist iemanas piecas reizes atrak neka
tradicionalajas macibas. Didaktiskajai spé€lei ir emocionala nokrasa, un ta ir intensiva, kas atstaj
labveligu iespaidu uz personibas intelektualas jomas attistibu.

Saja raksta piedavata $ada didaktisko spélu tipologija: didaktiska spéle, kurai vajadziga
noteikta veikliba un sapratne, nejausibas spéle un izt€les spéle. Spéles izmantosana lauj no jauna
paliikoties uz valodu, atklajot tas dazadas funkcijas. Bet spéles patvaligais raksturs sniedz iesp&ju
brivak runat sveSvaloda. Didaktiska spéle ir unikala macibu un audzinasanas organizacijas forma,
kura vienlaikus tiek Tstenoti tris radosa darbibas stila attistibas faktori: problémas noteikSana,
refleksija un dialogs. To kopdarbiba arT rada radoSas personibas attistibas mehanismu: caur
paSnoteikSanos spéles problémsituacijas uz patstavigu mérku noteikSanu un to istenoSanu lidzeklu
brivas izvéles apstaklos.

Atslegvardi: didaktiska spéle, francu valoda, macibas caur spéli, motivacija, prasmes un iemanas,
komunikativa situacija, valodas kods, refleksija un dialogs.

Summary

The growing interest in studying foreign languages in Latvia, including the study of French
as a foreign language, is a feature of our time. This indisputable position determines the relevance
of the article. All students choosing French for study have very different motivation. At the same
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time, everyone is aware that a good knowledge of foreign languages is an indispensable
precondition for career growth and the key that opens the door for us to enter another culture.

French language learning is a hard task which can sometimes be frustrating. Constant effort
is required to understand, produce and manipulate the target language. Well-chosen games are
invaluable as they give students a break and at the same time allow students to practice language
skills. The author of the article shares the opinion that games are highly motivating since they are
amusing and at the same time challenging. Furthermore, they employ meaningful and useful
language in real contexts. Games also encourage and increase cooperation. They can be used to
give practice in all language skills and be used to practice many types of communication.

The curriculum for foreign languages emphasizes the importance of learning languages and
especially the importance of communication. Because of this fact it is vitally important for teachers
to create a positive learning environment, and to try to spark interest among their students both in
the foreign language and culture because that is important to a successful language learning
process. Games help achieve these goals.

The article considers the types of games (research games, certification games and didactic
games) and their influence on psycho-physiological state of students. Brief methodical
recommendations on the organization of didactic playing activities are also provided.

The author describes game-based learning and its impact on intrinsic motivation and
performance of students, in particular their speaking skills. The theoretical part includes definitions
of main concepts such as intrinsic and extrinsic motivation, and creativity. The practical part is
dedicated to certain games and tasks to enhance motivation and speaking skills.

In conclusion, the role of games in teaching and learning cannot be denied. However, in
order to achieve the most from didactic games in the French classroom, it is essential that suitable
games are chosen. Whenever a game is to be conducted, the number of students, proficiency level,
cultural context, timing, learning topic, and the classroom settings are factors that should be taken
into account.

Keywords: didactic game, French language, motivation, skills, communicative situation, language
code, reflection, dialogue.
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IV. Valodu skolotaju profesionalas kompetences pilnveide
Part IV: Improving the Professional Competence of Language Teachers
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Multilingvisms latvieSu diaspora Vacija

Multilingualism in the Latvian Diaspora in Germany

Sarmite TRUPA
Johannesa Giitenberga Maincas universitate
Ziemelu un Baltijas valstu valodu nodala
Saarstral3e 21, 55122 Mainz, Deutchland
trupa@uni-mainz.de

Raksta izmantoti dati no kvalitativajam intervijam ar Vacija dzivojoSiem pirmas paaudzes
latvieSu emigrantiem — t. s. ,,jauno diasporu”, kura veidojusies p&dgjo trisdesmit gadu laika péc
Latvijas neatkaribas atgiSanas. Kops 90. gadu sakuma ir stipri mainijusies gan latviesu izceloSanas
motivacija, gan diasporas demografiska struktiira. Sobrid ,jauno diasporu” Vacija veido vismaz
tr1s sava starpa loti atSkirigas grupas, kuru ikdiena doming vacu, latviesu vai krievu valoda.

Raksta merkis ir salidzinat So grupu pieredzi, lingvistisko izveéli un uzvedibu valodu
konkurences apstaklos Vacija. Raksta aplukoti ar1 faktori, kas, péc pasu diasporas parstavju
vertéjuma, veicina vai kave latvieSu valodas saglabasanu, dzivojot emigracija.

Atsleégvardi: diaspora, etniska mantojuma valoda, emigracija, multilingvisms, starpkultiru
saskarsme.
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Summary

Over the last fifteen years, the large-scale emigration from Latvia, triggered by economic
crisis of 2008, has led to the emergence of “new diaspora” communities in the EU. In Germany,
the number of Latvians has increased rapidly since 2011, when Germany opened its labor market
for immigrants from the new EU member states, including Latvia. Since then, according to the
German Federal Statistical Office, the number of Latvian citizens in Germany has grown steadily
reaching 39,555 at the end of 2019. The exact number of Latvians in Germany, however, is
unknown, as the statistics are based solely on the fact of Latvian citizenship.

The new sociocultural environment, in which migrants find themselves, have tremendous
sociolinguistic consequences on their language practices. When moving to another country, not
only the level of language skills but also the linguistic behavior and attitudes of emigrants towards
their mother tongue change for both objective and subjective reasons. In addition to their mother
tongue, Latvians living in Germany use German, Russian, and English in their daily lives. Against
the background of these very strong languages, a complex and heterogeneous situation emerges in
connection with the transmission of the Latvian language to the next generation. Although, most
Latvians in the diaspora (incl. those in exogamous partnerships) want their children to speak
Latvian, this desire does not always get fulfilled. The main aim of this article, hence, is to explore
language attitudes and language use patterns among Latvians in Germany and to assess their role
in the transmission of Latvian to future generations.

The empirical basis for the article comes from fifteen qualitative interviews with first-
generation Latvian emigrants living in Germany. The study focuses specifically on the “new
diaspora” that has emerged over the last thirty years since Latvia regained its independence. The
findings of the study suggest that since the beginning of the 1990s both the motivation for Latvians
to emigrate and the demographic structure of the diaspora have changed significantly. Moreover,
reported linguistic socialization preferences, motivation behind language choices, and everyday
language use patterns point to rather heterogenous linguistic profile of the “new Latvian diaspora”
in Germany. At present, at least three very different groups or “bubbles” can be distinguished
among the interviewed respondents: “the well-integrated/assimilated bubble” with German as
a dominant everyday language, “the Latvian bubble”, characterized by the dominant use of Latvian,
and “the East European bubble” with Russian as a dominant language of everyday interactions. In
addition to these findings, the article also discusses factors that, according to the representatives of
the diaspora themselves, promote and hinder the maintenance of the Latvian language in
emigration.

Keywords: diaspora, heritage language, emigration, multilingualism, interculturalism.
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Viegla valoda Latvija

Easy-to-Read Language in Latvia
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Raksta sniegts vieglas valodas visparigs raksturojums arpus Latvijas un Latvija. 20.
gadsimta 90. gados Latvijas specialisti brauca vieglo valodu apgut pie kolégiem Zviedrija. 2000.
gada Riga tika dibinata biedriba Vieglas valodas agentiira (VVA) — lidz §im bridim vieniga
organizacija valsti, kas pastavigi un mérktiecigi darbojas vieglas valodas joma. Patlaban Latvija ir
jau septinas mérkgrupas, kuras izmanto vieglo valodu, un Latvijas Radio 1. kanala katru vakaru
skan zinas vieglaja valoda.

Latvijas sabiedriba triikst izpratnes un informacijas par vieglo valodu — daudzi uzskata, ka
ta nav valsts méroga probléma; ar1 tekstu adaptacija vieglaja valoda ir formala vai vieglajai valodai
neatbilstosa.

2020. gada rudeni Latvijas Universitates LietiSkas valodniecibas centrs un VVA kopa ar
sadarbibas partneriem Slovénija un Lietuva saka jaunu ERASMUS+ sadarbibas projektu ,,Vieglas
valodas veicinasana socialajai ieklauSanai” (Promoting Easy-to-Read Language for Social
Inclusion; PERLSI). Latvija no §1 projekta ipasi gaida vadlinijas vieglaja valoda, kas palidzétu
turpmakai vieglas valodas attistibai.

Atslegvardi: viegla valoda, viegla valoda Latvija, vieglas valodas mérkgrupas, Vieglas valodas
agentiira, projekts PERLSI.
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Summary

The paper provides a general overview of easy-to-read language both abroad and in Latvia.
In English, there are two terms that are used to refer to easy-to-read language: “easy-to-

9 ¢c RN 19 99 ¢

read” (also “easy write”, “easy info”, “easy access”, “aphasia friendly”) and “plain language” (also
“plain writing”, “layman terms”); in Latvian, “easy-to-read” is used the most. Currently, the
Latvian National Terminology Portal offers only one term, namely, viegla valoda (‘“easy-to-read”
in English); therefore, this term is used throughout the paper.

Since 1980s easy-to-read language both in Europe and the whole world has been known as
a way of presenting information to people with various language learning disabilities.

However, over time it became clear that easy-to-read language is suitable not only for
people with learning disabilities: it is convenient for other groups of people as well, such as those
who have just started learning the language in question, elderly people and children.

At first, easy-to read language developed in parallel in Scandinavia and Germany. In 1990s,
Latvian experts visited colleagues in Sweden to learn about easy-to-read language. Already during
the first meeting, the idea to introduce easy-to-read language in Latvia in cooperation with the
Easy-to-Read Language Centre was born. In 2000, the Easy Language Agency was founded in
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Riga, and up until now it remains the only organisation in Latvia consistently and purposefully
working in this field. Although at first the aim was to help people with intellectual disabilities, now
there are already 7 target groups in Latvia that use easy-to-read language. Latvian Radio 1 features
news broadcast in easy-to-read language every evening.

There is a lack of public understanding and information on easy-to-read language in Latvia,
as well as its role and importance, since many people believe that it concerns only the target
audience or target groups in question and does not need to be addressed at the national level. While
the websites of Latvian state institutions are required to have an “Easy-to-read” section, the
regulations do not specify the content such a section should have. In addition, there is a general
lack of knowledge and understanding how to adapt a text to easy-to read language: often such
adaptations are formal or inadequate.

In the autumn of 2020, the University of Latvia Centre for Applied Linguistics and the
Latvian Language Agency began a new cooperation project with ERASMUS+: “Promoting Easy-
to-Read Language for Social Inclusion” (abbreviated to PERLSI). The project duration is set until
2022, and the partners are Slovenia and Lithuania. The project aims to present a comparative study
on easy-to-read language in the partner states. Regarding the project outcomes, Latvia awaits easy-
to-read language guidelines that would promote further development of easy-to-read language in
Latvia, as well as its practical application.

Keywords: easy-to-read language, easy-to read language in Latvia, target groups for easy-to-read
language, Easy Language Agency, project PERLSI.
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Adaptation of Generalized Self-Efficacy Scale into the Latvian Language

Visparejas paSefektivitates skalas adaptacija latvieSu valoda
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Self-efficacy is among the most critical factors for academic performance achievements,
language acquisition and proficiency in general language skills. General Self-Efficacy Scale is
widely used in educational and language acquisition research. The goal of this study was adaptation
and evaluation of equivalence of psychometric properties of Generalized Self-Efficacy Scale in the
Latvian language. The original scale is based on social cognitive theory, and assesses an
individual's sense of personal self-efficacy, relates the ability to cope with everyday difficulties and
stressful situations. The research questions were:

1) How does Latvian translation be equivalent to the original scale’s attributes?

2) What is the internal consistency of the adapted scale?

3) Does the psychometric indicators of the adapted scale meet the statistical requirements?
4) Are there gender differences between the items of the adapted scale?

The sample as a whole was relatively young (N=140, female N= 70, male N=70) aged 14 to
57 (M = 26.14, SD = 3.45). The results of the study indicate that the adapted version of the
Generalized Self-Efficacy Scale is suitable for use in the Latvian population.

Keywords: academic achievement, adaptation, language acquisition, measurement scale,
psychometric indicators, self-efficacy.
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Kopsavilkums

Pasefektivitate ir viens no visnozimigakajiem faktoriem akad@misko sasniegumu
nodrosinasana, valodu apguvé un vispargjo valodas zinaSanu prasmé&. Viens no instrumentiem
paSefektivitates dimensiju meriSanai ir vispargja pasefektivitates skala, kas plasi tiek izmantota
izglitibas un valodas apguves p&tijumos visa pasaulé. Vispargja pasefektivitates skala ir zinatniski
pamatots un starpkulturali lietots pé&tniecibas instruments. Skalas adaptacija latviesu valoda
nakotne dos iesp&ju Latvijas zinatniekiem izpetit jaunas dimensijas attiecibas starp izglitibas
procesiem un valodas apguvéju psihologiskajiem aspektiem.

ST pétTjuma mérkis ir vispargjas pasefektivitates skalas psihometrisko Ipasibu ekvivalences
adaptacija un noverteésana latvieSu valoda. Sakotngja skala ir balstita uz sociali kognitivo teoriju,
un taja tiek verteta individa personiskas pasefektivitates izjuta — sp&ja tikt gala ar ikdienas griittbam
un stresa situacijam.

[zvirziti Cetri petijuma jautajumi.

1. Vai tulkojums latvieSu valoda ir lidzvertigs sakotngjas skalas atribiitiem?
2. Kada ir pielagotas skalas ieks€ja saskanotiba?

3. Vai pielagotas skalas psihometriskie raditaji atbilst statistikas prasibam?
4. Vai starp pielagotas skalas vienumiem pastav dzimumu atSkiribas?

Izlase kopuma bija salidzinosi jauna (N = 140, sievietes N = 70, virie§i N = 70) — vecuma
no 14 lidz 57 gadiem (M = 26,14, SD = 3,45). Lai art vislielakais izaicinajums adaptacijas procesa
bija atrast atbilstibu starp tadu anglu valodas vardu un frazu formul&jumiem, kas latvieSu valoda
izsaka atSkirigu nozimi, adaptacijas procesa veiktais vispargjas pasefektivitates skalas tulkojums
latvieSu valoda ir uzskatams par Iidzvertigu sakotn€jas skalas atribiitiem. Vispargjas
paSefektivitates skalas ieks€jas saskanotibas raditajs latvieSu valoda ir augsts (Kronbaha a ir 0,81).

Pétijuma rezultata ir konstatéts, ka latviesu valoda adaptétas skalas psihometriskie raditaji
atbilst prasibam. Psihometriskie dati liecina, ka vispargjas paSefektivitates skalas latvieSu versija ir
viendimensionals universals riks, ko vienlidz atbilstoSi var izmantot gan virieSu, gan sievieSu
populacija. Psihometriskie raditaji apstiprina, ka elektroniski apkopotie visparejas pasefektivitates
skalas dati var biit derigi un uzticami pétniecibas vajadzibam Latvija. Petjjuma rezultati norada, ka
visparinatas paSefektivitates skalas adaptéta versija ir piemeérota lietoSanai Latvija.

Atslegvardi: akadémiskie sasniegumi, adaptacija, merijjumu skala, pasefektivitate, psihometriskie
raditaji, valodas apguve.
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Aktiva skola XX gadsimta 20. gados: Adolfa Ferjera loma un devums
Active School in the 20s of XX Century: Adolphe Ferrier’s Contribution

Inga BLISKA

Liepajas Universitate, Humanitaro un makslas zinatnu fakultate
Kiarmajas prosp. 13, Liepaja, Latvija, LV-3401
inga.bliska@liepu.lv

Publikacija tiek aktualiz€tas aktivas skolas idejas, kas guva plasu starptautisku
atpazistamibu XX gadsimta 20. gados, novértgjot ievérojamas personibas, Sveices teorétika,
pedagoga Adolfa Ferjéra (1879-1960) un vina laikabiedru atstato ietekmi, iztirzajot atseviskas
atzinas macibu satura veidoSanai, kas ir nozimigas ar1 $aja gadsimta.

Joprojam aktuali ir jautajumi par individualu pieeju macibam, ka stradat ar talantigiem
skoléniem, tap€c Siem aspektiem raksta pieversta padzilinata uzmaniba.

Terminologija laika gaita ir attistijusies, bet péc butibas macibu satura rodamas
kopsakaribas ar kompetencu pieeja Skola 2030 Tstenojamam idejam macibu darba.

Atslegvardi: aktiva skola, uzskatamiba, individuala pieeja, apdavinato skola.
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Summary

Each generation has its own significant contribution, Adolf Ferrier (1879-1960) and his
contemporaries, prominent personalities have left the influence on teaching-learning process. The
issues of individualized learning, how to work with gifted students, how to organize project work
are still relevant, so the article pays in-depth attention to these three aspects. The purpose of this
article is to update the ideas and tasks of the active school, which gained wide international
recognition in the 1920s of XX century.

Generations are formed, firstly, by educational beliefs and, secondly, by technologies that
influence attitudes, perceptions, as well as collaborative skills and lead to find a suitable form of
communication.

Understanding of different personality types provides clarity, allows to accept different
attitudes, behaviours, helps to improve communication and mutual understanding, provides the
opportunity to apply appropriate learning content with the opportunity to express their talents,
develop strengths and work on weaknesses.

An active school promotes to go deeper, to see the potential of student, setting a specific
goal at work, creates a habit of proper work performance, demands the completion of the work
started, leading to the result.

A retrospective view of history gives impetus to the methods for creative learning content,
calling for the unconscious to be made conscious, emphasizing the importance of forming habits.

Keywords: active school, visualization, individualized learning, gifted and talented student’s
education.
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KoHuent «MHTEpPTEKCTYAJIbHOCTH
B quckypce «Kpoxkoaniaa» K. . YykoBckoro

Intertekstualitates koncepts K. Cukovska darba »Krokodils” diskursa

The Concept of Intertextuality in the Discourse of “Crocodile” by K. I. Chukovsky

Hpuna LIEPCTOBUTOBA

Canxkr-IlerepOyprekas AkageMus TOCTAUIIOMHOTO TIEIarornYecKoro 00pa3oBaHus,
yi1. Jlomonocosa 11-13, Cankr-IlerepOypr, Poccust 191002
irina-sherstobitova@yandex.ru

B cratbe aHanM3upyroOTCS BO3MOXKHOCTH KOHLENTHOTO aHaiau3a B (opMUpOBaHUU
YUTATENILCKUX YMEHUU. Mozenu (GopMHpOBaHUS YUTATELCKOM TPAMOTHOCTH Ha OCHOBE THITOTE3
cMoJienupoBanbl 1o Tuiy 3aganuii PISA npu pabote ¢ rekctom K. U. UykoBckoro «Kpoxoanm»
Ha OCHOBE KOHIIENTHOro mojaxona. Llemb crarbu — mMOKa3aTh MOTEHUMAIBHBIE BO3MOYKHOCTH
KOHIIETITHOIO aHaju3a B (OPMUPOBAHUM U Pa3BUTHU UYUTATEIbCKOW I'PaMOTHOCTU B CBS3H C
HOBBIMH  TPEOOBAaHUSMH  TOBBIIICHUS KOHKYPEHTOCIOCOOHOCTH — oOpa3zoBaHus. Mruccus
KOHIIENITAa — YPOBEHb MHTErpajibHOr0 0000IIEHUs OOBEKTOB, SBJIEHHH KaKk KOMIIOHEHTOB
METaCUCTEMBI KYJIbTYpPbl U OCHOBBI (JOPMUPOBAHUS YUTATEIHCKON IPAMOTHOCTH.

KiroueBble cJji0Ba: KOHIENT, KOHIENTHBIA aHalIW3, HHTEPTEKCTYaJlbHOCTb, YWTATEJIbCKas
IrpaMOTHOCTB, PISA.
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Kopsavilkums

Raksta meérkis ir paradit konceptualas analizes potencialu lasitprasmes veidoSana un
attistiba saistiba ar jaunakajam prasibam izglitibas konkurétsp€jas uzlabosanai. Misijas jédziens —
objektu un paradibu ka metakultiiras sastavdalu un lasitaju tekstpratibas veidoSanas pamatu
integréta sinteze.

Raksta aplukots darbs ar jédzienu intertekstualitate, kas notiek projektu laboratorija
pétijumu nodarbiba. Izstradajusi konceptualas analizes posmus, studenti saprot ne tikai K.
Cukovska pasaka “Krokodils” ietvertas intertekstualitates literaro nozimi, bet arT lasi§anas procesu
ka tehnologiju.

Petijuma ir paradits intertekstualitates jédziena konstru€Sanas modelis, kas izstradats,
pamatojoties uz vairakam hipotézém. Konceptualas analizes pirmaja posma (1. pétjjums
»Asociaciju pasaule”) kopa ar studentiem tiek izvirzita pirma hipotéze: “Krokodilam” tapat ka
jebkurai pasakai ir divi diskursi — ,,bérnu” diskurss, kas pilniba atbilst bérnu psihologijai un
radoSuma poétikai, un diskurss, izliekoties par “berniem”, kas ir ezopiska alegorija ka sakums
stratégijai darba ar K. Cukovska tekstu. 2. pétijums ,,Sakuma bija vards” ir jédzienu veidosanas
posms. Saja posma ,atslégvardi” (saskana ar A. Vezbitsku) definicijas tiek identificéti ka
personiskas nozimes; to interpretacija nozime linearu un nelinearu jédziena izvérSanu, pamatojoties
uz literatiiras avotu atsaucém. Kultiiru dialoga posma (3. petijums ,,Kulttru dialogs”) tiek aplikota
jédziena ka universalas vertibas nozime un zinasanas par to kultara. Kultiiras tekstu analize (vertibu
semantiska lasiSana) attista kompetenci moralo problému risinaSanai, pamatojoties uz personigo
izveli; attista moralo izjlitu un moralas uzvedibas veidoSanos, apzinatu un atbildigu atticksmi pret
savu ricibu. Saja posma tiek izvirzitas vairakas hipotézes, lai izprastu intertekstualitates kategoriju
pasaka. Vertibu un nozimju veidos$anas posms (4. petijums ,,Vertibas un nozimes”’) veido studentu
vertibu semantiskas attiecibas ar jédzienu ka personiski nozimigu objektu. Studenti saprot savu
izpratnes procesu (saskana ar F. Sleiermaheru) saistiba ar jedzienu intertekstualitate K. Cukovska
pasaka, veido lasitprasmes attistibas modeli, kas absoltitajam vairumam studentu dublé PISA modeli.
Tadgjadi studenti nonak pie svarigam zinasanam: lasiSana misdienu pasaulé nekliist mazaka; ta
joprojam ir galvena intelektuala tehnologija, kas palidz atrast 1émumus, domat originali, nevis p&c
parauga.

Hipotézes stunda, kuras pamata ir netieda iegremdésanas K. Cukovska pasakas diskursa,
lauj studentiem izdarit vairakus atklajumus, dod viniem iesp&ju darboties ka literatiiras kritikiem
un noveértét izveidotas lasitprasmes ieguvumus.

Atslegvardi: jédziens, konceptuala analize, intertekstualitate, lasitaja tekstpratiba.

Summary

The purpose of the article is to show the potential of conceptual analysis in the formation
and development of reader literacy in connection with the new requirements for improving the
competitiveness of education. Mission concept — level integrated synthesis of the objects,
phenomena as components of the meta-culture and the basics of forming reader’s literacy.

The article deals with working with the concept of “intertextuality” in the framework of
project laboratories (lessons-studies). As a result of passing the stages of conceptual analysis,
students understand not only the literary significance of intertextual inclusions in
K. I. Chukovsky’s tale “Crocodile”, but also the role of the reading process as a technology.
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A model for constructing the concept of “intertextuality” is presented in the lesson-study,
developed based on a number of hypotheses. Within the framework of the study at the first stage
of conceptual analysis (study 1 “World of associations”) together with the students the first
hypothesis is put forward: “Crocodile”, like any fairy tale, has two discourses — “children’s”, which
fully corresponds to children’s psychology and poetics of children’s creativity, and pretending to
be “children’s”, which is an Aesopian allegory, which is the beginning of the strategy of working
with the text of Chukovsky. Study 2 “in the beginning there was a Word” — this is the vocabulary
stage of building a concept. At this stage, the “keywords” (A. Vezhbitskaya) are identified as
personal meanings in definitions; their interpretation implies a linear and nonlinear “deployment”
of the concept based on reference to literary sources. At the stage of the dialogue of cultures (study
3 “Dialogue of cultures™) the significance of the concept as a universal value and knowledge about
it in culture is considered. Analysis of cultural texts (value-semantic reading) develops competence
in solving moral problems based on personal choice; the formation of moral feelings and moral
behavior, a conscious and responsible attitude to their own actions, i.e. the stage forms a “moral
mind” in the terminology of advanced training. At this stage, a number of hypotheses are put
forward for understanding the category of intertextuality in a fairy tale. The stage of forming values
and meanings (study 4 “Values and meanings”) is a stage of meaning-making. It forms the value-
semantic relations of students to the concept as a personally significant object. Students
comprehend their process of understanding (according to F. Schleiermacher) the concept of
“intertextuality” in the tale of Chukovsky, creates a model for the formation of reading literacy,
which for absolute majority of students duplicates the PISA model. Thus, an important knowledge
for students: reading in the modern world is not getting smaller; it remains a major intellectual
technology that helps to find decisions, to think originally, not in patterns.

The hypothesis lesson, built based on implicit immersion in the discourse of Chukovsky’s
fairy tale, allows students to make a number of discoveries, gives them the opportunity to act as
literary critics and evaluate the effects of formed reader’s literacy.

Keywords: concept, conceptual analysis, intertextuality, reader literacy.
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Corresponding with Customers —
How is Daily Writing Done by Office Workers?

Sazina ar klientiem — ka notiek biroja ikdienas sarakste?

Hartmut REINKE
FOM Hochschule Bremen
Linzer Straf3e 7, 28359 Bremen
hartmut.reinke@fom.de

Franz KAISER
Universitit Rostock, Institut fiir Berufspadagogik
August-Bebel Stralle 28, 18055 Rostok
franz.kaiser@uni-rostock.de

Business correspondence has been a subject of various advisory literatures and an object of
academic writing process research for many years. With the publication of the research report “The
Writing Subject”, Reinke added a relevant component to the scientific discourse on writing in the
business world (Reinke 2019).

Superiors who read draft texts are less perceived by the authors as help and much more as
control and censorship — this can lead to a change in writing behaviour. In other words: to adapted,
uncreative, externally determined letters, whose innovative power — individual originality — can no
longer or does not want to develop. Reinke’s work follows Kaiser’s research (Kaiser, Brotz 2011;
Kaiser 2013; Kaiser, Brotz 2015; Kaiser 2017) into the vocational training of office workers as
well as Efing’s work (Efing 2015; 2017) into professional language registers. By means of a
reflective grounded theory, Reinke gains interesting insights into the everyday world of writing
merchants — and valuable impulses are created for the relevant training and further education.

Keywords: training and coaching business communication, corporate wording, office writing,
customer orientation, vocational education, subject-orientated grounded theory.
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Kopsavilkums

Lietiska sarakste jau daudzus gadus ir bijusi padomdevé€ju literatiiras uzmanibas centra un
akadémiskas rakstiSanas procesa izp€tes objekts. Publicgjot pétijuma zinojumu ,,RakstosSais
subjekts” (vacu — Das schreibende Subjekt), Hartmuts Reinke (Hartmut Reinke) ir papildinajis
zinatnisko diskursu par rakstiSanu biznesa pasaulé (Reinke 2019).

Noveérojot dalibniekus un veicot etnografisko aptauju, autors parbaudija, ka dazadu nozaru
biroja darbinieki sadarbojas ar saviem klientiem. RakstiSana ir radoSs pasSatklasanas process — ari
biznesa konteksta. Tas nozimé, ka macibu pasakumu izstradei un istenosanai ir liela nozime. Tiem,
kuri rakstiSanu darba saprot ka iemacamu uzdevumu, vispirms ir nepiecieS$ama empatija un prasme
izteikt atzinibu.

Prieksnieku, kas lasa melnraksta tekstus, autori mazak uztver ka palidzibu, bet daudz
vairak — ka kontroli un cenziiru. Tas var izraisit izmainas vinu rakstiSanas uzvediba. Citiem
vardiem sakot: parveérst vinus pielagotos, neradoSos, argji noteiktos burtu kalpos, kuru
novatoriskais spéks — individuala originalitate — vairs nespgj vai nevélas attistities.

H. Reinkes darbs seko Franca Kaisera (Franz Kaiser) pétijumiem (Kaiser, Brotz 2011;
Kaiser 2013; Kaiser, Brotz 2015; Kaiser 2017) par biroja darbinieku profesionalajam macibam, ka
arT Kristiana Efinga (Christian Efing) p&tijjumiem par profesionalo valodu registriem (Efing 2015;
Efing 2017). Izmantojot reflektivi pamatotu teoriju, H. Reinke iegiist interesantu skatu uz rakstitaju
(rakstoSo subjektu) biznesa ikdienas pasaul€. Tadgjadi tiek raditi vertigi impulsi biroja darbinieku —
rakstitaju — macibu procesam un talakizglitibai.

Atslegvardi: macibas un trenin§ biznesa komunikacija, korporativais formul&ums, biroja
rakstiSana, orient€Sanas uz klientu, profesionala izglitiba, uz macibu priekSmetu orient&ta teorija.
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