Antra ROSKOSA

Valodas loma starpkultiru komunikacijas procesa
miisdienu Latvijas daudzkulturu sabiedribas konteksta

Atsleégvardi: lingvistiska identitate, valodu daudzveidiba, daudzkultiiru sabiedriba,
starpkultiiru komunikacija.

Anotacija

Valodas loma miisdienu Latvijas daudzkultiiru sabiedribas konteksta joprojam
ir viens no pretrunigakajiem un visvairak apspriestajiem jautajumiem, tapec raksta
meérkis ir analizét valodas lomu starpkultiru komunikacijas procesa miisdienu
Latvija — gan tad, kad valoda izpauzas ka tilts, kas veicina pozitivu komunikaciju
starp atSkirigdm kultiiram piederigiem cilvékiem, gan ar1 tad, kad ta ir ka barjera
starpkultiru komunikacija un kave tas attistibu. Raksta pétitas Eiropas Savienibas
direktivas valodas jautdjuma un to saistiba ar valodas situaciju Latvija. Atspogulots
arT studentu viedoklis valodas jautajuma risinasanai Latvija.

The Role of Language in the Intercultural Communication Process
of Modern Latvia Multicultural Society

Keywords: linguistic identity, linguistic diversity, multicultural society, intercultural
communication.

Summary

Nowadays almost every country is more or less multicultural. Cultural and
linguistic differences of every country are considered to be the advantage of the EU.
Students who have different language skills and are able to work in a multicultural
environment have more prospects in the labour market. However, it is also important
to preserve and develop students’ original cultural and linguistic identity because of
the dominance of economically strong and powerful languages and cultures, for
example, the American or Russian languages and cultures. A positive attitude to the
original language and culture and the respect to other languages and cultures are the
key criteria for students’ successful performance in the intercultural communication
process. The aim of the research was to analyze the role of the language in the
intercultural communication process paying attention to the following aspects — when
language is like a bridge and favours the intercultural communication process and
when it is like a barrier and hinders the communication. The main conclusions of the
research are following:

1. EU respects linguistic diversity. Every language is of a high value.

2. The Latvian language and culture has always been close with different cultures
and languages — German, Polish, Swedish, Russian, Livs, Estonian, Lithuanian,
Belarusian etc. That is why the cultural and linguistic environment of Latvia
could be considered as favourable for the development of different cultures and
languages.

3. Due to the fact that there is a very high amount of Russian speaking people
living in Latvia, Latvian students are more concerned about the preservation of



their native language and culture. Whereas, Russian speaking and foreign
students are more concentrated on foreign language studies and usage.

4. The issue of the Latvian and Russian language status and opportunities for their
preservation and development is a serious problem in Latvia. That is why the
language as a barrier in intercultural communication is more emphasized by
Latvian and Russian speaking students in comparison with foreign students.

5. Economic considerations could be a motivating factor to study languages as
different language skills help to succeed in the labour market and promote the
development of positive and democratic atmosphere in the society of Latvia.

Ieva RUDZINSKA, Iveta BOGE

An ESP Study Course Quality Enhancement
through Student and Teacher Erasmus Mobility

Keywords: Erasmus teacher mobility, Erasmus student mobility, higher education
institution (HEI), Sports terminology in English (ESP), study course quality.

Annotation

The article aims to explore the influence of Erasmus teacher and student
mobility on a single ESP course — Sports terminology in English. There is little
evidence on how students evaluate Erasmus lectures, and how Erasmus teacher
influences study course quality.

To research these issues, firstly, it was determined what constituted the quality
of Sports terminology study course; secondly, literature analysis on Erasmus
programme drawbacks and benefits from European and Latvian perspective was
carried out; thirdly, the change of the quality of Sports terminology study course as
the result of Erasmus mobility was investigated. The quality system, developed on the
basis of European Guidelines (European Foundation for Quality Management — the
EFQM Excellence Model, The Common European Framework for Reference for
Languages: learning, teaching, assessment, a. 0.) served as the basis for the quality
assessment in a single study course, the main study course qualities being course
adequacy, deep approach, individual learning, cooperation and attractiveness.

Apmainas programmas Erasmus studentu un docétaju mobilitate
lietiSkas sveSvalodas studiju kursa kvalitates uzlaboSanai

Atslegvardi: Erasmus doc@taju mobilitate, Erasmus studentu mobilitate, augstskolas,
lietiSkas svesvalodas studiju kursu kvalitate.

Kopsavilkums

Raksta mérkis ir analiz€t apmainas programmas Erasmus doc€taju un studentu
mobilitates ietekmi uz lietiSkas svesvalodas studiju kursa kvalitati dazados aspektos,
izmantojot izstradato studiju kursu kvalitates izvert€Sanas sist€mu.

Kvantitativo datu ieglSanai rakstveida aptauju veido 11 jautajumi par
sveSvalodas studiju kursa apguves aspektiem, pieméram, cik droSi jutas studenti



nodarbibas; vai mikroklimats bija draudzigs; vai studenti attistija sadarbibas prasmes;
vai apguva jaunus faktus un terminus; ka uzlaboja valodas lietoSanas prasmes
(lastSsanu, runasanu, klausiSanos, rakstiSanu); ka pilnveidoja svesvalodu kompetenci,
tostarp ar1 starpkultiiru komunikativo kompetenci. Kvalitativie dati iegiiti intervijas ar
studentiem un docétajiem.

Respondenti ir tris augstskolu parstavji — Latvijas Sporta pedagogijas
akadémijas, Lietuvas Sporta universitates (Lietuvos sporto universitetas) Kauna
(Kaunas) un Fiziskas audzinasanas universitates (Akademia Wychowania Fizycznego)
Vroclava (Wroctaw) studenti un doc@taji. Petijums tika veikts tris gadu garuma (no
2011./2012. studiju gada Iidz 2013./2014. studiju gadam) lietiskas sveSvalodas studiju
kursa Komunikdcija sporta svesvaloda.

Analize lauj secinat, ka sporta studenti augstu verteé programmas Erasmus
docétajus, kas nodarbibas izmantojusi daudzpusigas studiju metodes. Apmainas
studenti atzist, ka nodarbibas vini sazinajas loti brivi un nepiespiesti, pat ja vinu
svesvalodu prasmes un kompetences nebija pietickami augsta limeni. Studenti uzsver,
ka apguvusi ne tikai sveSvalodu, bet ari attistijusi starpkultiiru komunikativo
kompetenci un ieguvusi vairak zinasanu par sportu citas valstis.

Petijuma rezultati liecina, ka studentiem apmainas programma Erasmus
nodarbibas liekas interesantakas un aizraujosakas neka ierastaja vide (sava augstskola
pie zinamiem doc€tajiem), tapec jaatzist, ka tadgjadi ir iesp&jams uzlabot lietiSkas
svesvalodas studiju kursu kvalitati.

Virginija Jarat¢ PUKEVICIUTE

Einstellung der Studierenden zur Entwicklung
ihrer metakognitiven Kompetenz im Fremdsprachenunterricht

Schliisselworter:  Studenten/innen, metakognitive Kompetenz, Lernplanung,
Lernkontrolle und -bewertung, Lernanalyse, Fremdsprachenlernen.

Annotation

Im Artikel werden die Bestandteile der metakognitiven Kompetenz bestimmt
und ihre Bedeutung beim Fremdsprachenlernen analysiert. Die wissenschaftlichen
Studien zeigen, dass auf das Lernen (sowie Fremdsprachenlernen) verschiedene
Faktoren, d. h. Motivation, Einstellungen, kognitive, soziale sowie kommunikative
Fertigkeiten der Lernenden, Einfluss ausiiben. Darum ist es wichtig, die Rolle der
Metakognition im Lernprozess zu untersuchen und die Meinung der Studierenden
tiber ihre Fihigkeiten und ihre Bereitschaft zur effektiven Steuerung des Lernens zu
erfahren, d. h. den Entwicklungsstand der metakognitiven Kompetenz der Befragten
beim Fremdsprachenlernen zu bestimmen. Aufgrund der Untersuchungsergebnisse
kann man schlielen, dass die Fahigkeiten oder die Bereitschaft der Studierenden zur
effektiven Steuerung des Lernprozesses noch nicht ausreichend entwickelt sind.



Studentu skatijums uz metakognitivas kompetences attistiSanu
sveSvalodu apguves procesa

Atsléegvardi: studenti, metakognitiva kompetence, macibu planosana, macibu
kontrole un vérteSana, macibu analize, sveSvalodu macibas.

Kopsavilkums

Raksta pétita metakognitivas kompetences izpausme un nozime svesSvalodu
apguves procesa. Saskana ar zinatniskajiem pé&tfjumiem maciSanos ietekmé dazadi
faktori: motivacija, attieksme, kognitivas, socialas un komunikacijas prasmes. Tapéc
ir svarigi atklat metakognitivo prasmju nozimigumu macibu procesa, noteikt studentu
skatTfjumu uz prasmém un sagatavot, efektivi organiz€t un vadit macibu procesu.

Petot studentu attiecksmi pret faktoriem, kas nosaka metakognitivas
kompetences attistibu, rodas S$adi problematiski jautdjumi: cik liela mera
metakognitivas prasmes ir svarigas pétijuma dalibniekiem, ka savstarpgji korele Sis
kompetences komponenti un kadi faktori (dzimums, vecums utt.) ietekmé
kompetences attistibu.

Lai atbildétu uz Siem jautdjumiem, tiek izvirzits merkis: noteikt studentu
skatfjuma tendences metakognitivas kompetences attistiSana, bet pétijuma mérku
sasniegSanai tiek izvirziti $adi uzdevumi:

1) izpétit studentu skatfjumu uz metakognitivas kompetences komponentiem
svesvalodu apguves procesa,

2) noteikt metakognitivas kompetences komponentu savstarpgjas korelacijas,

3) izanalizét faktorus, kas ietekm& pétijjuma dalibnieku metakognitivas
kompetences attistibas limeni.

Petfjuma laika tika aptaujati 356 otra semestra studenti no dazadam Lietuvas
universitatém, bet metakognitivas kompetences izp€tes rezultati tiek pétiti Sados
Itmenos: prasme (1) planot, (2) kontrolét un veértét, ka art 3) analiz€t macibu procesu.

Aptaujas rezultati liecina, ka studenti sp&j kognitiva limeni planot macibu
merkus un izvéleties stratégijas So mérku sasniegSanai, bet metakognitivaja limeni
pétijuma dalibniekiem rodas daZzas problémas. NovértéSana ir sarezgits process, un
audz€kniem bieZi pietrikst zinaSanu vai prasmju, lai objektivi noveértétu macama
materiala apguves limeni, jo tas joprojam biezi tiek saistits ar pedagoga funkcijam un
skoléni vai studenti reti tiek iesaistiti vert€Sana. Tika arT konstatéta respondentu
pozitiva attiecksme pret macibu analizi, bet saskana ar pétijjuma rezultatiem tikai
treSdala analiz€ savas macibas, citi Saubas par savam prasmém vai nejit tadu
nepiecieSamibu. Nosakot faktorus, kas ietekmé metakognitivas kompetences attistibu,
tika noskaidrots, ka tikai ,,dzimums” parada statistiski nozimigas atSkiribas. Kopuma
var secinat, ka pétijuma dalibnieku prasme un gataviba efektivi organiz€t un vadit
macibu procesu vél ir nepietieckama.

Liga KLAVINA

Motivacija un tas loma sveSvalodu apguves procesa augstskola

Atslegvardi: motivacija, sveSvalodu apguves process, docétajs, students.



Anotacija

Motivacijas loma ir aktuals jautajums misdienu studiju procesa. Docétajam ir
griiti stradat ar studentiem, kuriem nav motivacijas apgit sveSvalodu, tapec ir svarigi
veicinat studentu motivaciju macities.

Publikacijas mérkis ir raksturot motivaciju un tas lomu svesvalodu apguves
procesa augstskola. Darba uzdevumi: 1) izp&tit motivaciju un tas veidus; 2) definét,
kada ir motivacijas loma sveSvalodu apguves procesa augstskola; 3) atklat, ka
docétajam stiprinat studentu motivaciju, apgustot svesvalodu augstskola.

Veicot pétijumu, apkopota un analiz€ta dazada speciala literatiira latviesu,
anglu un vacu valoda, ka arT pievienoti pieméri no svesvalodas nodarbibam franc¢u un
vacu valoda Starptautiska tiirisma fakultates studentiem Biznesa Augstskola Turiba.

Motivation and Its Role in the Process of Mastering
a Foreign Language in a Higher Educational Institution

Keywords: motivation, the process of mastering foreign languages, lecturer, student.
Summary

The role of motivation has always been a typical question in the study process.
If a student is motivated to master a foreign language, then the student is interested in
every activity that is done within the study process, and is interested in getting a
positive final result. If there is no motivation, then the study process does not go on
successfully. It is important to create the students’ motivation because it is difficult
for the lecturer to work with the students, who do not have motivation. Mastering a
foreign language is a creative process. You cannot just study vocabulary and
grammar; you need to feel the language and to love to use it.

The aim of the given paper is to investigate motivation and its role in the
process of mastering a foreign language in a higher educational establishment. The
tasks of the paper: to investigate the motivation and its aspects; to define the role of
motivation in the process of mastering a foreign language in a higher educational
establishment, and how the lecturer can strengthen the motivation of students in the
foreign language learning process. Different scientific literature in Latvian, English
and German was summarized and analyzed; there were also added examples from the
French and German lectures for students of International Tourism Faculty in Turiba
University.

The author states: in the process of mastering a foreign language the student
has both internal and external motivation. The external motivation can be based on
praises, awards or threat and punishment. The internal motivation of the student is
based on his/her own desire to achieve better results by mastering a foreign language
and to escape failures. The lecturer must encourage the internal motivation that is
based on achievements — then the student will work actively in classes.

The lecturer must remember that very often the student does not have any
contact with people whose native language is the language that the student studies. In
that case the lecturer is like an example for the student, and the student associates the
lecturer with the foreign language.

The main factor, that can influence and encourage the motivation of the
student in the process of mastering a foreign language, is the lecturer. The lecturer
promotes the development of the student and motivates him to master a foreign



language if the lecturer creates positive study environment, varies teaching methods
and encourages students’ independent work outside the lectures. Motivation is not
constant within the study process. The lecturer should pay attention to this important
issue before preparing for each lecture.

Dagnija DEIMANTE

Challenges in Promoting the Development of Reading Skills

Keywords: reading comprehension, reading skills, reading strategies, strategic reader.
Annotation

The article focuses on reading skills needed for successful reading
comprehension. Preliminary research carried out in an upper-secondary school
indicated the needs of students and problems they deal with.

Reading in a foreign language is a complex skill and comprehension success
varies according to reading purposes. Nevertheless, readers should have syntactic
knowledge and processing skills, prior knowledge, discourse knowledge, reading
strategies that support comprehension. Reading comprehension is closely linked with
thinking skills and vice versa.

Reading comprehension refers to the ability to go beyond words, to understand
the ideas and relationships between the ideas. In order to acquire skills necessary for
successful reading comprehension, a strategic reader uses appropriate reading
strategies. Teachers guide students in the process of acquiring and using reading skills
by introducing them with appropriate reading strategies and monitoring the learning
process.

Izaicinajumi lasiSanas prasmju pilnveides veicinasana

Atslégvardi: teksta izpratne, lasiSanas prasmes, lasiSanas panémieni, ,,stratégiskais
lasTtajs”.

Kopsavilkums

LasiSanas prasmes miisdienas ir pamatprasmes jebkura dzives joma. Raksta
aplikkotas vidusskolénu lasiSanas prasmes anglu valoda. P&dgja desmitgade
vidusskolénu lasiSanas prasmes Latvija ir uzlaboju$as, tomeér tas joprojam nav
pietieckami labas darba tirgum. Lai palidz&tu skoléniem pilnveidot lasiSanas prasmes,
ir jaizprot faktori, kas ietekmé lasiSanas prasmju apguvi un jaapzinas panémieni, kas
var tikt izmantoti, lai skoléni patstavigi varétu pilnveidot lasiSanas prasmes arpus
skolas un ar1 velak turpmakaja dzive.

Tika veikts izm&ginajuma pétijums vidusskola viena no Latvijas pilsétam,
kura tika konstatets, ka skoléni viszemako sniegumu uzrada lasiSanas prasmju
vertegjuma. Tomer skoléni atzist, ka lasiSanas prasmes bis svarigas vinu turpmakaja
dzive, galvenokart, darba tirgii (44 %) un turpmakajas studijas (38 %).



Lai veicinatu skolénu lasiSanas prasmju pilnveidi, japiever§ uzmaniba ne tikai
leksikas vienibam un teikuma struktiirai, bet macibu procesa jaintegré ari kognitivas
un metakognitivas prasmes, jo lasiSana ir nesaraujami saistita ar domaSanas
procesiem. LasiSanas prasmes var sekmigi pilnveidot, iedroSinot skolénus izmantot
kognitivos pan€mienus vai arT domat stratégiski tad, kad skoléni sastopas ar gritibam
teksta izpratn€. LasiSanas prasmju pilnveidé€, kas uzlabotu teksta izpratni, liela nozime
ir motivacijai, paSefektivitatei un sadarbibai starp skoléniem un starp skoléniem un
skolotajiem. Tade€] skoléniem ir nepiecieSams apzinaties savas vajadzibas, iegiit
zinasanas par stratégijam, kuras var izmantot lasiSanas prasmju pilnveid€, ka ari
izprast savu motivaciju un ticibu sev.

Lai palidzétu skoléniem izv€leties un izmantot piemérotakos panémienus
lasiSanas prasmju pilnveidé, izméginajuma pétijuma tika noskaidrots, kuri lasiSanas
aspekti skoléniem sagada vislielakas grutibas. Lielaka dala respondentu (68 %) atzist,
ka nepietickams vardu krajums rada vislielakas griitibas teksta izpratn€. Svarigi
atztmét, ka tikai 20 % respondentu doma, ka ieprieks€jas zinasanas par konkréto t€mu
lautu izprast tekstu labak. Turklat tikai 8 % respondentu piekrit, ka pierakstu
veido$ana lauj labak izprast tekstu. Izméginajuma pétijuma rezultati varétu noradit uz
to, ka skoléni neprot izmantot lasiSanas stratégijas, kas palidz&tu pilnveidot lasiSanas
prasmes.

[zméginajuma pétijums noradija uz vairakam iezimém. Pirmkart, vidusskoléni
izprot lasiSanas prasmju pilnveides nepiecieSamibu. Otrkart, lasiSanas prasmes
diemz€l nav pietickami labi attistitas, ka to rada 12. klases centralizéta eksamena
rezultati. Treskart, skoléni izprot vardu krajuma paplasinasanas svarigumu, tacu nav
parliecinati par kognitivo un metakognitivo prasmju integréSanas nepiecieSamibu.
Tadgjadi skolotaju uzdevums ir palidz&t skoléniem pilnveidot lasiSanas prasmes,
vienlaikus attistot kognitivas un metakognitivas prasmes.

Vita BALAMA

Importance of Context in the Acquisition of Language
and Culture Phenomena

Keywords: role of context, culture references, culture environment, graded texts.
Annotation

The aim of this paper is to present the research on stages of learning culture
facts and culture references exploiting the literary texts. There may be several reasons
for learning the culture references, such as person’s interest in the subject, the aim of
the studies, etc. The role of the context is very important, as it describes certain
culture environment. The author discusses the relationship between the language
learning and the culture phenomena studies in different types of texts. As one of the
most efficient types there is research the use of graded texts for culture reference
studies with the help of context.



Konteksta nozime valodas un kultiras faktu apguve

Atslegvardi: konteksta loma, kultiiras atsauces, kultiirvide, pakapeniskas griitibas
teksti.

Kopsavilkums

Sakuma posms kultiiras faktu apguvé un turpmakajas kultiiras studijas aptver
pamata studijas un vélak arT papildu intereses studijas. Kultiiras faktu un fenomenu
apguvei ir vairaki iemesli: tas var biit priekSmets ka tads vai izp@tes priekSmets, vai
ar1 vispargja viedokla veidosanas process. Konteksta loma kulttiras faktu apguve ir
acimredzama, kad tiek lasita dailliteratira, kura aprakstita kadas konkretas kultiiras
vide. Kulttras faktu atpaziSana faktiski ir pirmais solis kultiiras apguves procesa.
Kultiras faktu atpaziSana ir pirmais faktors, kas jaapgst, ja kulttras studijam izmanto
literarus darbus. Parasti to var paveikt ar visparzinamiem kultiiras faktiem. Kultiiras
faktu atpaziSana notiek ik reizi, lasot dailliteratiru. Tie literaros darbos tiek
izmantoti, lai raditu attiecigu un biezi vien lokalu darbibas fonu. Dazreiz lasitaji, kas
pieder citai kultiirai, daildarba atpazist vairak kultiiras faktu, neka tie lasitaji, kas
pieder attiecigajai kultiirai.

Raksta ir analizétas kulturspecifiskas leksiskas vienibas konteksta, kuras
atSkiras no mérkauditorijas lasitaja kulturas. Tiek analizéta ar1 tulkojuma kvalitate.
Kulturvidi raksturojoso leksisko vienibu analize ir balstita uz DZona GriSama romanu
un stastu tekstiem. Tiek uzsverta tulkotaja izmantotas pieejas nozime kultiiras faktu
parveidé no avotvalodas mérkvaloda. Neskatoties uz tulkojuma procesa subjektivitati,
ar pats kultiiras faktu identifikacijas process ir loti subjektivs.

Lai lasttu autentiskus literarus tekstus, nepiecieSamas ne tikai labas valodas
zinasanas, bet jauztver ari literatiras darba nianses un japrot tas interpretét. Ta ka
kontekstam ir liela nozime, tad ir svarigi izveidot cieSu saistibu starp valodas apguvi
un kultliras studijam. Sakuma posma ieteicams izmantot atvieglinato jeb dalito
pakapju (pakapenisko) lasiSanas materialu. Dalito pakapju teksti biezi vien tiek
veidoti, lai pielagotos lasitaja valodas sp&am. Galvena uzmaniba Sajos
pakapeniskajos tekstos tiek veltita attieciga vardu krajuma, stila un satura
izmantoSanai. Biezi vien pakapeniskie teksti tiek veidoti tiesi tulkojumu veida.

Secinams, ka literarie darbi var tikt veiksmigi izmantoti valodas un kultiiras
faktu apguves procesa. Lasitaji parasti iziet vairakas zinaSanu apguves pakapes, lasot
autentiskus literarus darbus. Autentiskie teksti, kas balstas uz tekstu autora kulttiru,
palidz veidot saikni starp valodas apguvi (vardu krajumu, stilu un izteiksmi) un
kultiras faktu apguvi. Pakapeniskas apguves teksti ar dazadu sarezgitibas pakapi ir
ieteicami, lai iepazistinatu lasitajus ar autentiskiem literariem darbiem.

Dace MARKUS, Santa DAUME, Ilona BUKSA

Bérnu valoda: krasu asociacijas un ipasibas vardu lietojums

Atslegvardi: bérnu valoda, vardSkiras, krasu asociacijas un nominacija.



Anotacija

Raksta analizétas b&rnu krasu asociacijas, krasu nominacija un 1pasibas vardu
lietojums. Analizei izmantoti Rigas Pedagogijas un izglitibas vadibas akadémijas
(RPIVA) Bérna valodas pétijumu centra 2015. gada veikta pétnieciska projekta
,Latviski runajoSu bérnu krasu uztvere: lingvistiskais aspekts” divu petijumu rezultati.
legtitie dati rosina pé&tjjumus turpinat, analiz€jot bérnu reakciju uz vizualiem
stimuliem, krasu apzim&umu metaforisko lietojumu, monolingvalu un bilingvalu
bérnu krasu uztveri, salidzinat rezultatus ar pétjjumiem citas valodas un izpétit
faktorus, kas stimul€ bérnus attistit krasu asociacijas un nominaciju.

Children’s Language: Colour Associations
and the Usage of Adjectives

Keywords: children’s language, parts of speech, colour associations and nomination.
Summary

In the present article the research project findings of two research parts
conducted in Riga Teacher Training Education Management Academy (RTTEMA)
Child’s language centre “Latvian-speaking children’s colour perception: the linguistic
aspect” have been applied for the analysis. As a whole, three and four-year-old
children are able to tell about their activities and feelings in the morning, thus they are
endowed with basic communicative competence that is implemented using mainly
basic parts of speech. The choice of parts of speech in children’s narratives as a whole
is close to the frequency of the use of parts of speech in adult speech, though
differences can also be discerned: in children’s speech adjectives can be encountered
more often than pronouns and conjunctions. Common relationships in children’s
association of colours can be observed: primary colours (red, blue, black, green,
yellow etc.) are more frequently used by children, therefore these nominations are
more commonly used in the child’s speech, while the second position in terms of
frequency is occupied by primary colours with an additional designation — light or
dark, also bright, as well as gold and silver colour. There exists strong consensus in
children’s colour association with the surrounding natural environment. In their
individual descriptions children show signs of colour midtones as well as longer
descriptions, such as, the family is white with golden edges, pink in the middle. One
can also encounter designations inherited directly from adult speech, as well as those,
which are indicative of children’s creative linguistic searches for naming the
phenomena having been gained by association. The research findings encourage one
to continue research into analyzing the children’s response to visual stimuli,
metaphoric use of colour designations, colour association of monolingual and
bilingual children, comparing research results with research findings in other
languages and exploring factors that promote the development of the child’s
association with colours and their nomination.



Sanita LAZDINA, Solvita POSEIKO

Lai varetu vairak ieinteresét skolenus macitbu darba,
lai paSai biitu interesantik stradat'—
ka saglabat un macit valodas e-gadsimta?

Atslegvardi: valodas dzivotsp€ja, virtuala macibu vide, brivpieejas resursi, digitalie
riki, repozitoriji, interaktivitate, lingvistiska ainava.

Anotacija

Macibu  satura apguve misdienu skola nav iedoma3jama bez
starpdisciplinaritates, informacijas tehnologiju prasmém un valodu kompetences.
Sobrid uz skoléniem vairak ir attiecinams metaforiskais apzimgjums ,digitalais
pilsonis”, savukart skolotajs ir kompetents noteiktas jomas macibu prick§meta. Sads
tandeéms ir loti noderigs interaktivai un radosai skoléna un skolotaja sadarbibai, macot
un macoties vienam no otra. Digitalie riki ir ka instruments, ar ko izzinat, apgit un
dazadot macibu vielu, lai varétu ieinteresét skolénus macibu darba un lai butu
interesantak stradat ari paSam skolotajam. Interaktivu macibu materialu izveide,
daliSanas ar tiem un pielagoSana konkrétai situacijai un videi veicina arT valodu
lietojuma sféru paplaSinaSanos, kas ir viens no faktoriem mazak lietotu valodu
saglabasanai.

Raksta ir aplukota valodas vitalitates teorija, pievérsta uzmaniba virtualas
macibu vides jautajumiem un interaktivitatei macibu procesa.

To Get Pupils More Interested in Learning and to Make Work More
Interesting for Oneself — How to Maintain and Teach Languages in
the Digital Age?

Keywords: language vitality, virtual learning, open educational resources, digital
tools, repositories, interactivity, linguistic landscape.

Summary

Learning contemporary curriculum in today’s school system is not imaginable
without interdisciplinarity, IT skills and language competency. However,
interdisciplinarity is only possible with knowledge of one’s own field, subject, or
branch of science. In order to use digital tools in Latvian language teaching and
learning, there must be not only deep knowledge of the language, but also knowledge
and skill with technology. Currently, it is the student who could be better
characterized as the digital citizen, while the teacher is of course more competent in
specific academic subject areas. This tandem presents many opportunities for students
and teachers to cooperate in interactive and creative ways, learning from and teaching
one another.

Digital tools and learning are not ends in themselves, but they can be used as
tools to explore, learn and diversify subject matter not only in order to attract students

! Citats no kursu izvértesanas anketas (Rézekne 2015); autors — skolotajs (anonims).
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to academic work, but to increase interest for the teacher. The use and adaptation of
the virtual environment is one of the factors involved in language preservation.

This article consists of four chapters: the first chapter describes the theory of
language vitality. Thinking about lesser-used languages (in the context of Latvia and
Latgale, both the Latvian and Latgalian languages) and their vitality, it is important to
be aware of sociolinguistic criteria which can be used to determine how threatened a
language is, and how to take action to “reinvigorate” lesser-used languages in certain
areas. The second chapter is dedicated to the virtual learning environment, focusing
on basic concepts such as open educational resources, free licensing, etc., which
Rezekne Higher Education Institution researchers have been working with in their
participation in the LangOER project. In the same section, repositories, data storage
facilities and Latgalian and Latvian language resources available online are briefly
discussed. The third chapter is dedicated to an overview of the courses organized for
teachers to raise teachers' digital competence. The final chapter focuses on
interactivity and practical examples that combine both linguistic competence, as well
as digital literacy cultivation. Particular attention should be paid to the Latvian
language in an authentic environment, namely, researching and analyzing the
language in the public space (the linguistic landscape). Finally, at the end of the
article a summary and vision for applied topics are provided.

leva ELSBERGA

Vacu valodas ka sveSvalodas macibu gramatas Latvija:
gramatiskais aspekts

Atslegvardi: vacu valoda ka sveSvaloda, valodu maciSana, Latvijas izglitibas vesture.
Anotacija

Vacu valodas ka sveSvalodas macibu gramatas Latvija [idz Sim ir maz pétitas,
lai gan vacu valoda vienmer ir bijusi viena no nozimigakajam sveSvalodam Latvijas
skolas. Ipasi tas sakams par laikposmu starp Pirmo un Otro pasaules karu, kad
lielakaja dala skolu vacu valoda bija pirma apgiistama sveSvaloda. Gan vacu valodas
ka sveSvalodas macibu gramatas, gan ari periodika pamanamas izpausmes sadursmei
starp klasiskajiem pedagogijas panémieniem un reformpedagogijas metodem. Saja
rakstd uzmaniba pieveérsta macibu materialu gramatiskajam aspektam, un no $1
viedokla apliikotas vairakas starpkaru perioda Latvijas skolas lietotas vacu valodas ka
sveSvalodas macibu gramatas.

Schoolbooks for German as a Foreign Language in Latvia:
Grammar Aspect

Keywords: German as a foreign language, language teaching, history of education in
Latvia.
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Summary

German has a long history of being taught as a foreign language in the Latvian
schools — along with English, French and Russian. However, there have been
prolonged periods when German was far ahead of the others in terms of learner
numbers and everyday use. One of such periods was the time between the First and
the Second World War. At that time, German was the very first foreign language
Latvian children learnt in school; one exception to this rule were schools in the
easternmost region of Latvia — Latgale — mainly because of lack of proficient German
language teachers (thus the first foreign language in Latgale instead of German was
Russian). Consequently, the problems concerning teaching of German were common
topics at conferences (for example, Jauno valodu skolotaju konference (Conference
for Teachers of New Languages)) and in periodicals (for example, Izglitibas
Ministrijas Ménesraksts and Miisu Nakotne).

The scope of different aspects for researching German as a foreign language in
Latvian schools is wide, the present paper deals with only one of them; it analyses
schoolbooks used in the interbellum from the point of view of grammar sequence. The
paper investigates the sequence of grammar topics, how it changes over time and
looks into the possible link between those changes and new theories in language
teaching.

The introductory part of the paper presents some background on language
teaching methods in Latvia in the interwar period and throws light on the clash
between the so called ‘old’ and ‘new’ schools. The ‘old school’ is the use of
traditional methods in language teaching, which, at the time, meant using mostly the
Grammar-Translation Method, whereas the ‘new school’ follows the principles of the
Reform Movement. The introduction is followed by an analysis of several
schoolbooks that were widely used in Latvian schools (e. g. by Antonija Melnalksne,
Peteris Neijs, Martin§ Brunenieks and Ludis Beérzins) and, where possible, a
comparison between them. The final part sums up the analysis and offers perspective
for further research.

On the whole, it must be emphasized, that there is no explicit change that can
be attributed to some specific new ideas. The contents and thus also the grammar
sequence cannot be empirically linked to some “bigger” movement in educational
progress. It seems to depend mostly on specific individuals, that is, the authors of
schoolbooks.

Maria de la Paz DIAZ MENDOZA

Acquisition of Spanish Personal Pronouns
as Direct and Indirect Objects with Transitive Verbs
at the Language Proficiency Levels A2-B2

Keywords: interlanguage, Spanish, personal pronouns as direct object, personal
pronouns as indirect object, transitive verbs.
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Annotation

This paper presents a description focused on the personal pronouns as direct
and indirect objects with transitive verbs in the Spanish interlanguage of Latvian
speaker learners. The aims of the research are to define the idiosyncratic features of
the interlanguage and to compare the results with the theoretical approach of Juana
Maria Liceras (Liceras 1996).

The methodology is a case study. The data was collected by means of a
grammatical judgment task, reading comprehension and a written composition. The
major finding was that the learners had more correct answers than errors. On the other
hand, all groups obtained more doubts about the studied pronouns. These findings
suggest a partial influence of the Latvian language, especially when the respondents
eliminate one of clitic pronouns in the structure indirect object pronoun + direct
object pronoun + verb. Finally, the idiosyncratic features of the Spanish personal
pronoun system seem to have a greater impact on the focus of the direct object and on
the wrong selection of the clitic pronouns.

Personu vietniekvardu lietojuma apguve
akuzativa un dativa locijjuma
ar transitivajiem darbibas vardiem:
spanu valodas ka sveSvalodas apguve Latvija A2—B2 limeni

Atslégvardi: starpvaloda, spanu valoda, personas vietniekvards ka netieSais
papildinatajs, personas vietniekvards ka tieSais papildinatajs, transitivais darbibas
vards.

Kopsavilkums

Raksta izklastits p€tijums, ka Latvijas studenti, kas apglist spanu valodu ka
sveSvalodu, lieto personu vietniekvardus akuzativa un dativa locijuma konstrukcijas
ar transitivajiem darbibas vardiem. ST pétfjuma mérkis ir aprakstit starpvalodas
iezimes un iegiitos rezultatus salidzinat ar agrak publicéto pétijumu pamatnostadném
(Liceras 1996).

Izmantota pétijuma metode ir gadijumu izp€te ar trisdesmit Latvijas
studentiem, kuri sadaliti tris grupas atkariba no vinu spangu valodas prasmju Iimena.
Dati savakti no trim dazadiem avotiem: gramatiska sprieduma testa, lasiSanas
uzdevuma un rakstiSanas uzdevuma. Atkarigie mainigie parametri ir pareizo struktiiru
skaits, nepareizo struktiiru skaits, izlaiSanas skaits un Saubu skaits gramatiska
sprieduma testa. Savukart neatkarigie mainigie parametri ir dzimta valoda un spanu
valodas iezimétie aspekti attieciba uz personu vietniekvardu sist€ému akuzativa un
dativa loctjuma.

Svarigakais secinajums — spanu valodas apguveji devusi vairak pareizo atbilzu
neka nepareizo. Taja pasa laika visu grupu atbildetaji daudzus teikumus ar personu
vietniekvardiem atzimé&jusi ka apSaubamus. P&tijuma rezultati lauj secinat, ka latvieSu
valodas ietekme uz spanu starpvalodu ir tikai dalgja. Sis aspekts konstatéts gadijuma,
kad atbildétaji izdz€sa vienu no personu vietniekvardiem konstrukcija netiesais
papildinatajs + tiesais papildinatajs + darbibas vards, jo latvieSsu valoda Sada
konstrukcija nav obligata. Iesp&jams, spanu valodas personu vietniekvardu sistémas
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ipatnibam ir lielaka ietekme uz starpvalodas iezimém, it IpaSi attieciba uz tiesa
papildinataja fokusu un nepareizu personas vietniekvarda izvéli.

Baiba KACANOVA

Leksikas apguves lingvodidaktiska modela koncepcija
anglu valodas ka sveSvalodas apguvei

Atslegvardi: leksiska pieeja, leksika, semantiska lauka teorija, fiks€tas vardkopas,
anglu valoda ka svesvaloda, macibu materiala izstrade.

Anotacija

Plass vardu krajums ir viens no priekSnosacijumiem veiksmigai komunikacijai
sveSvaloda. Raksta tiek aplukota leksikas apguves lingvodidaktiska modela
koncepcija anglu valodas ka svesvalodas apguve, kas veicina vardu krajuma pilnveidi.
Leksikas lingvodidaktiska modela koncepcija veidota, balstoties uz raksta autores
ieprieksgjos petijumos giitajam atzindm par leksiskas pieejas un semantiska lauka
teorijas izmantoSanu sveSvalodas apguvée, ka ari par vardu krajuma atlasi. Leksikas
apguves lingvodidaktiska modela koncepcija doti praktiski ieteikumi, ka atlasit vardu
krajumu apguvei, izmantojot visbiezak lietoto vardu sarakstus, un cik vardus
ieteicams apgiit, piem&ram, viena nodarbiba. Publikacija uzsverta fikséto vardkopu
nozime sveSvalodas apguve.

Lingvodidactic Model Concept for Teaching Lexis
in English as a Foreign Language

Keywords: lexical approach, lexis, semantic field theory, collocations, English as a
foreign language, development of teaching materials.

Summary

One of the basic principles for successful communication in a foreign
language is a wide range of vocabulary. The article deals with a lingvodidactic model
concept for teaching lexis in English as a foreign language, which provides
development of rich vocabulary. The lingvodidactic model concept for teaching lexis
is based on the author’s conclusions from the previous researches, concerning lexical
approach and semantic field theory in teaching foreign languages, as well as on
selection of vocabulary.

The range of the teaching aids approved by Ministry of Education and Science
is very wide, and each teacher has to make a decision which teaching aid to use. As
already concluded in the previous researches, the vocabulary included in the books
differs very much and there are not enough tasks for practising vocabulary. The
article includes pieces of practical advice how to choose vocabulary for studying,
using most frequently used word lists, for example, Corpus of Contemporary
American English, and how many words it would be advisable to teach per lesson.
The main emphasis is not on teaching separate words but collocations. In the
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lingvodidactic model concept for teaching lexis there are given guidelines how to
work with collocations and examples how to make and use semantic cognitive maps
in teaching foreign languages, at the same time practising speaking and writing skills.
Semantic cognitive map is a good tool for revising vocabulary and for helping
students to remember the words and their connections with each other. Actually, one
of the most important aspects is practising the vocabulary, and in lingvodidactic
model concept the tasks are organized so that they would provide the necessary
repetition and students would be able to store the words in their long term memory.

As a result of the approbation of the lingvodidactic model concept for teaching
lexis, it was concluded that the amount of vocabulary for each student was
considerably expanded, but because of the limited length of the publication there is
not given a detailed description of the approbation results.

Gillian COCHRANE

The Development of a Literacy Programme
to Support Learners with Delayed Literacy Development

Keywords: Learner-centred learning, metalinguistic awareness, dyslexia,
metacognition, literacy.

Annotation

The Dyslexia Action Literacy Programme (DALP) is proving to be a flexible,
multi-dimensional literacy tool. It has been designed to structure language-learning
contexts to maximise the progress that learners with literacy-related learning
difficulties (e. g. dyslexia) can achieve. Its learner-centred approach and its emphasis
upon the provision of highly structured practice, which makes the essence of the
information explicit, are examined. Using examples, this article demonstrates how
using DALP allows learners to modify and monitor their own performance and build
towards competent and automatic execution of literacy-related skills. DALP’s use as a
professional development tool, to train teachers in facilitative rather than didactic
teaching methods, is explored. The beneficial impact of the use of DALP on learners
and teachers is described.

Aktiva programma
lasitprasmes attistibas veicinasanai skoleéniem ar disleksiju

Atslegvardi: skoléncentréta maciSanas, metalingvistiska informétiba, disleksija,
metakognitivisms, rakstpratiba.

Kopsavilkums

Aktiva rakstpratibas apguves programma disleksijas gadijumiem (Dyslexia
Action Literacy Programme) ir zinatniski pamatota un praksé parbaudita
daudzdimensionala metodiska sistéma. Tas izmantoSana nodroSina iesp&jas pilnveidot
skolotaju un valodas terapeitu darbibu lasitprasmes un pareizrakstibas trikumu
reducé$ana, tostarp ari disleksijas gadijumos. Vienlaikus programma ir primari
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orient€ta uz katra skoléna individualo resursu respektéSanu macibu procesa
istenoSana.

Bitiskakais programmas darbibas virziens ir skolénu paskontroles un
pasreguléSanas sp&ju attistibas veicinasana efektivai daudzslanainu valodas prasmju
apguvei. Saja noliika programmas Isteno$ana tiek izmantotas Tpasas metodes, kas lauj
skoléniem paSiem izvertét savu macisanas efektivitati. Skolénu psihisko resursu
izvertesanai tiek izmantots Zana Emila Gomberta (Jean-Emile Gombert) modelis, kas
raksturo divus dazadus valodas izpratnes Itmenus:

1) netieSas zinaSanas par valodu, t. i., galvenokart empiriskas zinasanas par runu
un fonému diferencéSanu (epilingvistiskais Iimenis);

2) strukturétas zinasanas par valodu, kas nodroSina iesp&jas pasam subjektam
apzinati  kontrolét savu valodas lietoSanas wun attistiSanas procesu
(metalingvistiskais [Tmenis).

Orientgjoties uz metalingvistiska limena sasniegSanu, aktivas rakstpratibas
apguves programmas saturs nav paredzEts faktu, noteikumu vai definiciju
automatiskai iegauméSanai, bet gan gluzi pret€ji — tam tiek izmantota pecteciga
vingrinajumu sist€éma valodas materiala izp&tes veicinasanai.

Programmas istenoSana tiek noSkirtas vairakas fazes (soli). To pamata ir
macibu situacijas, kas sekmé skolénu personisko atklasmi valodas joma, saistot to ar
iepriek§ apgtto pieredzi un zinaSanam. Vienlaikus nozimigi faktori macibu
sasniegumu nodros§inasana ir darba jeb operativas atminas un uzmanibas attistiSana.

Lielbritanija veikto empirisko pétijumu rezultati apliecina, ka aktiva
rakstpratibas apguves programma ir uzskatama par efektivu macibu materialu dazadu
vecumu skoléniem ar specialajam vajadzibam lasitprasmes pilnveides joma. Saskana
ar programmas eksperimentalaja ievieSana iesaistito specialistu, t.i., skolotaju,
psihologu un valodas terapeitu zinojumiem, §1 strukturétas vingrindjumu sist€mas
izmantoSana ir bijusi efektiva gan darba ar skolas vecuma b&rniem, gan —
pieaugusajiem cilvekiem. Seit piebilstams, ka paslaik ir apkopoti empirisko pétijumu
dati par septindesmit gadijumiem, ko raksturo atSkirigi macibu sasniegumi un
lasitprasmes apguves limeni. Uz §1 pétjjuma pamata tiek planota turpmaka
programmas ievieSana gan Lielbritanijas izglitibas iestad€s, tostarp pamatskolas,
vidusskolas, privatajas internatskolas, gan specializétajas izglitibas institiicijas,
pieméram, cietumos funkciongjoSajas izglitibas struktirvienibas un specializ€tajos
disleksijas centros.
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